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Foreword

A 1) /
1 ... ' * . . . . .

. .
'Connecticut has it strong commitment to equity and ,excellence in public educa-
tion: llie'Comprehensiue Plan for Elementary and Secondary Education, 1980-
1 5. embodies that commitment. Now this guide to curriculum development:
pa of .a series, is one of the ways in which the Statard of Education is

carrying out thai_compitment.
, _

'-..N'

This concern for equal educational opporttnity, dominant in the 1970s and
continuin§ into the 1980s. has been expressed in a number ofnotable actions ''',11....,

A
f

. -
e

The State Supreme Court's historic school finance reform decision (Horton '[
. ,. .v. Meskill. 197$) led to Connecticut's educational equity legislation

, / " . . ,

--4. Statutes growing out of this concern for educational equity are sections .

10-262e, 10,262e and 10-16b othe COpecticut General Statutes. Sec-6
tions 14262c and 10;262e alter pliblic school funding practices, more
th n,d ubliqg stale support ever a five-year period and setting a required

m expenditure per pupil in each school district. Sector; 10-16b
s educationaliprograins which must be offered in all districts; with ,--

t the requiiV ient that' they be."planned, on gopo. ing and systenAI, .:;_ '
i 4 o

.'
In Connecticut'sCemprehensibe Ian far Element and Secondary Ed-. ,

ucation, 1980-1985, submitted o the Gerieral Assembly in 1980, the
c.. State Board of Education pledge to offer local school. districts a greater

level' of.technical assistance and br poSitive leadership in planning,
' implementing and evaluating school programs. ..

. The guides' l e been developed .to provide tangible assistance and support to
local school districts in complying with the legislative mandate. The titles of the
guides correspond to the subjects' which Section.,10216b requires all school
districts to offer their students: the arts; career education; consumer education;

. health and safety; language a'rts, including reading, writing, gammar, Speaking
and spelling; mathematics; physical education; science; social studies, including,

but not limited to, citizenship, 'economics,:geography, government and history;

'and, aleast on the secondary level, one or more foreign languages, and voca-
tional education. The goals and objectives set forth in each of the guides relate to

4
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the statewide goals endorsed in the Comprehen§itre.Plan, namelst, m tivation to
learn, mastery of the bask skills, acquisitiori of knowledge;competence n life skills
and understanding of society's values.

A Guide to Curriculum Deuetopment in Ccireer Education emphasizes the impor-
tance of providing all students with opportunities to learn about the career options

'open to them and of helping them to choose a suitable life work, Career educa-
tion, infused into all subject areas, is an integral part of daily school activities. In the
early years, students begin' to develop an awareness of the world of work and its'
diversity. This awareness grows as students progress through the elementary anti
middle grades and into high school. Career education, however, does more than
prepare. 4tudents with the knowledge and skills they will need in future jobs.
Through firsthand experiences outside the classroom, career education help's

\stivIents to identify their aptitudes and interests and to make realistic choices of
*Professions and careers which they believe will be personally fulfilling and for
which they wish to 'prepare.

The State Board of Education curriculum guides are not mandated courses of
study for any student or any grade level. Each is intended solely to assist local
district educate* in the. development of curricula. .Each guide reflects the think-
ing and experience of an array of experts in its subject area who become, through
this document, an important resource to local district educators.

The Connecticut State Boardpf Education frequently has expressed its conviction
that the.diversitv of the state s public school system is one of its great strengths.
Students, schools and communities do not have identical educatibnal needs;
imposinga standardized curriculum would impair, not improve, learning opportu-
nities for students. -

11,

It is important for local district educators to keep the position of the Board in mind
as tItRy use thiS guide. There i?much of "valtie here which can be used to
strengthen insh'uctional practices and promote excellence in tile curriculum de-

,

velopment process. But these ideas can only enhance, n6t reP*e, the creativity,
talent and commitment of the people in our local school districts Who use this- '
guide.

'

b

Mark R. Shedd
Commissioner of Education

o
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Preview of the Guide 1
A Guide to Curilculum Development in Caree't Education has been-prepared to
assist both those who are assigned, and those who volunteer, to write or revise a
comprehensive career education curriculum that will meet the needs of the local
school district. It has been designed to help each school district meet a require-
ment in General Statute 10-16b, which states that "In the public schools (of
Connecticut) the program of instruction shall include . . . career education." In
addition the statute requires that eachschool district shall lie able to appropnately
demonstrate that career education is ". . planned, ongoing, and systematic."

Leadership responsibility fo; developing Or revising a career education cur-
riculum is critical to the success oiony progdm achievementin this area.

Local superintendent are encouraged to assign this responsibility to a.cur-
riculum supervisor, ap individual who is most knowledgeable about the peda-
gogical constructs of a good cr.Oculuen. This leadership responsibility also may be
shared with that stalf member who coordinated the development Of a local action
plan for career education requested by the State Board of Education. In many
school districts, thiS individual has continued on a part-time or full-time basis to
coordinate implementation of the action plan. It is thii local career education
coordinator whOprobably has the best grasp of the concept of career education 1
and is most knowledgeable about current practices. The coordinator, therefore,
should be able to assist in the development of a comprehensive curriculum fOr
career education that tyiii meet the needs of the local school district. ien more
important, a 'career education coordinator can prove invaluable in assisting the
local faculty in implementing the career education curriculum.

, It is-axiornatic tha a good curriculum cannot be created in a vacuum. The
\ development of an e ctive comprehensive career education curriculum calls for

extensive participa on by teachers,. other staff members, and many othe
Teachers in all disciplines and at all grade levels, school administrators, sch col
counselors, parents, students, representatives of the local school board and of the
community can contribute a great deal through appropriate committee participa-
Or(

I e .
C

, A

If is anticipated that this guide will also assist the local shperistendent of

' schools and the local board of education to fulfill their responsibility for the ap-
proval.of a curriculum that meets local needs,. as well as state requirements.-. '

7-4
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Purposes of the guide

The guide can provide direction for those who are develdping a comprehensive
local curritulum in career education by identifying the elements of career educa-
tion Ad priding a framework for the teaching/leaming Process.

k

Specifically, it is anticipated that this guide will assist all-who are involved in
the curriculum development process to

express clearly the Concept of career education;
define acceptable career education program goals in IWOrlirof rent.
learner outcomes;
promote an understanding of planning, implementation and evaluation
techniques for the career education teaching/leaming process;
organize the curriculum into developmental stages utilizing the sequential
components of career educatiot;
identify goals and objectives that are compatible with the growth and

. maturity of students at each developmental stage of careqeducation;
provide samples of career education practices at each developmental stage
and stimulate the creativity and ingenuity of teachers and others to develop
their own teaching methods and career education activities, and
identify resources, personnel, facilities, and materials considered essential
for the development and implementation of, a local career education
curriculum.

I . P

Use of the guide

.Ideally this gu ide can be used as a refe.rence manual for information about the
elements of career education and suggestions for a framework within which a
comprehensive career education turriculum may be developed. It alsopay be
used as a source book that suggests.some goals, objectives, and a few samples of
teaching procedures for the developn\ent of a local curriculum in career educa-
tion. .

In some school distritts it may be used as a handbook, or as a text, for
preliminary workshops intended to orient working committees in the concept of
careeeducation and to help them identify their roles and functions.

An overview of the content

Chapter 2 provides a bridperspectiveon the grdwth and current status of career
education in the nation and particularly i,n Connecticut. A working definition of
careeriee&ation is pr9vided. Wide acceptance of the peed for career education in
a croMprehensive eduEational program is evident in the current legislative and ed-

. ucational iRtgresi in developing career education curricula. Axstatement of
major goals career edwation and their conversion into leamer,outcom
catehow career education proposes to meet the pressing need to prepare
more adequately for work that is meaningful, productive, and-self-fulfilling.

.

10
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Chapter 3 relates to the curriculum development process. It identifies some

of the special-considerations inherent in the development of a local comprehen-
sive tare& education curriculum guide. It suggests procedures for determining
localcareer education needs and offers an organilational structure of committees .

c to develop the 'local 'curriculum. r, 1 ..

, Chapter 4 offers spetific guidelines for developing the teaching/leaming

process in career education. It suggests that a local K -12 curriculum present the
content of career education in five sequential stages. It then provides some ex-
amples of career education leamer outcomes, performance objectives and sam-

ples of teaching strategies f each of theirve developmental stages.

Chapter 5 addresses the evaluation process in career education, suggests

guidelines for development of evaluation procedures as an integral kt of the

career education curriculum. 11

. Chapter 6 deals with the resources and facili es that may be used advan-
tageously both in the development and implementation of a local curriculum in

career education.

Philosophy anct.Goals
of Career,Education

Careereducation is a relatively new concept in'our schools. It was first brought to
the attention of educational administrators in 1971 by Dr. Sidney.P. Marldnd, Jr.,
then the U.S. Commissioner of Education, at a national conference of school
administrators. The concept was later endorsed by the National Council of Chief
State School Offi'ders. Currently it is reported that, career education activities have

. been initiated in virtually every school district in the nation.
Sr

, Perspective on career education

In Connecticut career education has been firmly established through the leader-
ship of the State Board of Education. In the implementation of &legally mandated
master plan kir vocational and career education, the State Board of Ed).reation in

1
'44
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FY. 1977 requested every local education agency to submit a policy statement
concerning career and vocational education and soon thereafter to submit a plan
of action far implementation of the policy statement. .

'-The State Legislature, in its effort to assist' Idcal school districts in their
planning and implementation of career education, appropriated a total of $1.5
million to be distributed equitably among the school districts of the state during the

. fiscal years of 1979 and 1980.
. -

A limited alriountof funding also was made availablethrough the S: Office
of Career Education for ptate leadership activities and for the dev ment of
model career education programs. This"has stimulated a remarkable mount of
local career education activity within the state and a considerable amount of local
funding for development and implementation. The current picture of career ed-
ucation in the school districts of Connecticut reflects a general awareness\of the
concept of career education. The initiation of worthwhile career education activ.
ities at different grade levels is encouraging. 'Considerable assistance has been
provided through the establishment of regional career education resource units
within each of the six regional educational service centers. _

Recently, in an effort to provide ". . . equity in education," the State Legis-
lature adopted General Statute 10-1Eb and therewith rnade career education a
mandated offering in the local programs of instruction- In addition to mandating
the inclusion of career education, this legislation requires the State Board of
Education to ". . . make available curriculum materials and such other materials
as may assist local and-regional boards of education in developing career educa-
tion': (as well as ten other instructional programs). A Guide to Curriculum
Development in Career Education is intended'to provide material that will assist ,

local school districts develop a career education curriculum that is comprehensive
and is ". . planned, ongoing and systematic " .

What is cateerducation? .

K'daniircin of career education provided in the Connecticut state plan for career
education states:

Care,er education is the totality of learning experiences by which
each individual becomes aware of and explores self and the world
of work; as a result, each individual continually makes and tests de-
cisions; plans an education; prepareg for, enters, and makes pro;
gress in his e6r her chosen life's ,work.,

'A "totality'of learning experiences" emphasizes the (act that career education
' is a concept rather than single program. It is a concept made up of many
' programs which are infused into and become an integral part-of all subject areas

A ncept is more difficult to define than a program. There have been many
nati state, regional, and local effort] to.provide a succinct, comprehensift
definition of career education. Most, including the state definition, tend to describe
rather than define the concept However, upon careful analysis of rpore tha
such definitions, it can be reasonably concluded that all efforts describetareer e -
ucation in similar erms.

--
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. Career education is "education for working," significantly coordinated with
"education for learning" and, "educati*for living." It it preparation for work,
"workthat is meaningful, productive,.and self-fulfilling." Career education is fur-

ther deScribed as i teaching/learning prOcess sequentially organized to provide
education for the career developrrient of all students at all levels of learning. It is
lifelong learning. It is an essential component of "education for learning" as well

'as "education for living."

Why teach career education? .

"Life is always insipid those who have no great work at
hand, or no lofty aims to elevate their feelings."

This maxim of Dr. Horace Bushnell, noted Connecticut theologian and

\- .writer, expresses the basic philosophy of career education. It is to this end that
career education suddenly has become significant in educational circles.

Every local educatiOriagency in the state, at the request of the State Iii.oard of

Education, has submitted a policyzstatement on career education. An analysis of
these policy statements indicate that all of them point in the direction of Dr.

Bushnell's aphorism.

Twentieth century society has venerated education. The importance of
learning has dominated our successes and our failures. Accordirigly, it is under-
standable that the primary focus of education has been upon 'education for
learning." Howeirer, there has been d grOwing realization 'that in our rapidly
changing, highly complex, technologicl society the eddcational horizon must be
extended and should encompass education for leaniing, education for working,
and education for living. Career eduCation has become a significant contribution

to extending education toward this broader horizon.

More than a decade ago, Dr. Sidney P. Marland, Jr., motivator of the current

career education movement, reported that approximately two and one-half mil-
lion young men and young women each year move to the next step in their lives,
either totally unprepared or, at best, ill prepared to enter the world of work.

The social and economic chaos created by the inability 'of so marry youth to
make a successful transition-from education to work is alarming. Youkunem-
ployment, welfare costs, widespread cri?ne, delinqugncy and drug" aldiction
represent only the tip of the iceberg. The mounting moral, ethical and social
degeneration in qur society and the Waste of human talent' is incalculable. ,

Our complex society has altered the traditional means by which adolescents
become working adults'. In the past youth weresurrounded by, and early involved

in, workt)ur rapidly changing, highly complex, technological society has shifted
more responsibility for career selection, planning, preparation, and entry from the

1' parent and home environment to teachers and a school environment.

In its philosophy and in goals ,career education addresses these critical
issues. Some authorities have cited career education as "a vehicle for the 'reform

M.

of education." t
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Major goals

The three major goals of career educafion indicate the direction by which career
education attempts to assist youth in meeting their needs hi a highly technological,
rapidly changing society. The major goals of career education state that as 4 result
of the career education teaching/learning prock.s:

!_ea-ch student will gain realistic information about self and develop a positive
sclf,-.concept that reflects a realistic self-appraisal of personal aptitudes,
interests, al'id values;
each student will gain realistic information about the world of work:' infor-
mation that is meaningful for choosing, planning, and pKeparing for a
career, and

.,,74;9Each student will accinire skills that are essential in the decision making
process.

Leurnei outcomes 4

Indicators of the achievement of the major goals of career education can be
identified as learner outcomes. The following learner outcomes have been used
by the State Department of Education to assesithe progress of career education
within the state. This progress was surveyed by a statewide project entitled
"Connecticut Assessment of Educational Progress:" The learner outcomes as-
sessed in this project are described below.4,

Students are ableto:

seek knowledge of and act upon personal aptitudes,Interests, and values,
demonstrate a realistic attitude toward others and wdrk;
demonstrate nonstereotypic attitudes toward opportunities and career
choices;
demonstrate interpersonal skills'apd knowledge of personal responsibilities '

important in work environments;
demonstrate effective job-hunting and job-getting skills;
show awareness of factors that constitute success and satisfaction in a job
(i.e., job-keeping skills);
demonstrate a knowledge of effective skills ,for job mobility;
show awareness of sources of information about occupations arid. job
opportunities; 7.

possess accurate information about a number and var iety of occupations,
including their characteristics and requirements;
recognize the relationship of a broad range of leatning experiences to
career tievelopment;
define "terms 'relevant to the United States economic system, such as
unionism and free enterPrise system;
relate the Unite States economic system to work;

cdemonstrate consumer skills related to work situations;
recognize the importance of decision-making in lifelong,career planning,
and relate personal characteristics and information about the world of work
to these decisions, and
demonstrate decision-making skills as they relate to the world of work (i.e.,
gathering information, weighing alternatives, determining strategies, and
evaluating outcomes). ,

4
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These suggested learner outcomes maybe adopted, adapted or revised by.
the kkal schopl district in developing the teaching/leaming process in career
education.

The curriculum
Development Process

4

1 . ,

This chapter discusses some factors that may require special c thsideration in the

development of a local comprehensive career education curric lum. Other factoq
(ttiatneatio be Considered are general enough io be applica e to the curriculuth
development process of all subject. areag. Thee general-considerations are in-

cluded in a companion dbcpment entitled A Guide tb,Ctirriailum DeuelopMent:
Purposes°, Practices and ProcedUres. .

it

Special ,considerations -

The following are some of the special,considerations in the development of alocal

career education curriculum.

° Start-up, butliget. Of the 11 subject areas legislatively mandated for all
school districts, most are normakfunded-as an integral part of the local annual
budget, The development of a curriculum in Career education now imposes a
burden that heretofore was not included i local budgets. In fiscal years 1979,and
1980, Irmodest amount of,incentive grant funding wasappropriated under P.A.

78 -220'o help.localedUcation agenciesplan and initiate career education. Now,
hOwever, impait of the full fmplementation, including the development of a
curriculum in c.Meet r-,education, becomes a local responsibility.

- 7it

It should be-npted in the development of a career education curricu m that
the ncajor budget costs are "start-up" costs. The costs may include t devel-

opment of a cuPricplurp, in-service,training of the faculty, and the development

4 and pttiroclihrg-Of gather education instructional materials. However, the future

opera costs willtie greatly diminished. In most school districts the only major
operational budget considerations in future years will be for items such as main-

taining a' career education coordinator, transportation and other expenses in-.
volved in the implementation of cater exploratory programs forstudents, and the, t.
development and updating of local career information resource centers.

a
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Infusion into existing curricula. An unusual and signifiCant featute to be
considered imthe'process of developing a local career education curriculum is the
Tact that career education becomes an integral part of all subject,areas at all
learning levels. It, unlike most disciplines, is-not an isolated and separate subject
that.is taught in the classroom on a regular time schedule. Instead, it is taught in
conjunction with other content areas. It is generally infused at anopportune time
into the curricula of all basic academic subjects. This implies that the development
of a career education curriculum must consider all existing curricula as they are
currently taught. In order to have a plann9d, ongoing arfd systematic program of
instruction for career education, establishing guidelines for the amount of time-is
be spent on task is important in program planning. The State Department of\
Education suggests time allotments for irifusing career education into subject

N areas. In the companiqn 'curriculum dbcument entitled, A Guide to Curriculum
Development: Purposes, Practices and Procedures, ranges of instructional time
are listed in Chapter 6. 4

(

Time Recommenliations ,

Minutes Periods
Grades. Per Week Per Week

1 3 s 60 to 90
4 6 . 90 to 225
7-12 3

Staff development. A major consideration in the career education curricu-
lum development process is the fact that many teachers, administrators. supervi-
sors, and other faculty members have had limited, if any, 'background study:
training, or expeiience in the career education teaching/leaming process. As
pointed out in Career Educatico: Teachjng /Leaming Process, published by the
U.S. Office of Education,in Washington, DC, a career education curriculum must
be predicated upon the willingness of each district to recognize what goals their
particulaischools should sfrive to achieve in a career education program. Once a
district is committed to developing the program, there must be leadership from
school admiriistrators to provide the necessary curriculum development, in-ser-
vice training and other support services for the school staff. A well-planned
program takes time to develop and requires the efforts of all involved.

High expectations from the building principal can assure the school staff that
career education is a common goal. It is this reinforcement process on a daily basis
that determines the school's success or failure.

When teachers are provided with in-set/ice staff developmen t and conse-
quently become aware of career education concepts, career education can be-
come a part of the classroom curriculum. Its infusion into the many subjett areas
eventually will be seen as a natural and necessary portion of weekly instruction.
The change is more likely to occutwhen the teacher can call upon other teachers
to assist in the continued development of a sound career education progam..

Participants. An important factor also to be considered in the career
curriculum deyeloprrrent process is the involvement and participation or .-

16
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appropriate community representatives, curriculum training specialists from
teacher training institutions, and particularly the use of the career education
expertise available through the career education resource centers located at the
six regional ilcucational service centers that Serve the school districts ofthe state

(see Appen C).

Community involvement. Another factOr is the expanded utilization of the
community as part of the teaching/leaming process, and,the parents and other '

community repreientatives as part of the teaching faculty. Consequently, a public
awareness campaign must be initiated as part of the career iducation curriculiim.

Flexible scheduling. Finally, there are a few special considerationsinherent
in the career education operational design and impleinentation that must be taken
into account in the development of a local curriculum for career education. Some
"team-teaching" factors and flexibility in class time schedules-may arise as part of
the career education teaching/leaqng process. An expanded use of community
sites and personnel as career education resources also may implysome modifica-
lions in the traditional classroom teaching/learning procesS.

Needs to be addressed

The scope and sequence of a local curriculum is beit determined by a.survey'and

an assessment of the needs in the local school district. Most school districts
completecta career education needs assessment in connection with the develop-

ment of a local action plan,for career and vocational education as requested by the

State Board of Education. A current assessment of career educition needs for the
purpose of developing a new or revised career education curriculum would
include a resiSonse to two basic questions: What progress has been made in
achieving the career education goals designated in the-local action plan? What
changes should be, made in-the action plan?

I

In addition to fhe development of al local action plan for career education
.

(1977), many school distric articipated in the Connecticut Assessment of Edu.ts...et

national Progress (CAEP) in er Education (1978). This.stiryeyeddressed the
statewide career education ac ievement of students in terms of a limited number
of learger outcomes. It is suggested that the findings of this statewide assessment
may prolvide a base for a local career education needs' assessment and the
development of a local career curriculum. For further information on the CAEP in

career education, contact the State Department of Education.

Suggested committee organization

In its current state of development, the-,content material in career education has

not reached the pedagogical sophistication that readily lends itself to an assign-

ment by grade levels. The State DepartrgenTOf Education, in its effort to assist in

the development of career education, has suggested the grouping of career4
education' content into broad sequential stages. In order to develop such a
curriculum,- a committee should be formed .of members who\can address the
teaching/leaming process at each of these decielopmental stage'.

17
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Further, the committee should be comprised of members who can address
the career education needs of special student populations, such as limited-
English speaking students, the gifted and talented, the handicapped, and other
special populations represented in the student body and community.

With direction and coor ation by the curriculum leadership team and with
consultative assistance by eer education specialists, the committee can develop
goals and objectives for inclusion iri a curriculum that ultimately.will 'be irriple-
mentel, in the 1pcal school district. Although this guide will provide some samples
of career education teaching strategies, it is the teacher representatives on these
working committed who probably can best suggest additional teaching strategies
that are appropriate for each stage, grade K-12.

It also is suggested that in the organization of the corafifittee one or two
members might be assigned the responsibility of searching and identifying exem-
plary cared education models, procedures, and effective career education prac-
tices.

Another group 'within the committee might investigate available national, .
state, regional, and local career education reference and instructional materials.

. An alternative model for committee organization in developing a career
education curriculum might involve career education specialists sitting on each of
the subject matter curriculum committees in a district to insure that career educa-
tion objectives, if not in one guide-, are included in each of the subject area Oides.

The Teaching/
Learning Process >

Choosing, planning, preparing for, entering and succeeding in work that, is
meaningful, productive and self-fulfilling is a deVelopmen al process. gateser.
education (K-12) approaches this career development in fie sequential'M es,
stages that are consistent and compatible with the growth nd maturity of stu-
dents.

The instrucional content of career education, it dust be reemphasized, is
generally not presented as a separate subject area but rather as an integral part of

-
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each subject discipline. It is infused into the teaching/learning process of every
school subject at every grade level, including physical education, music and the
arts. This infusion procedure often demonstrates to students the significant rele-
vance of each subject to careers and thereby, according to recent studies, actually

. enhances the learning of each discipline.

Developmental stages of career education

The following is a brief description of the five stages or phases of career education
as they are applicable to ascending levels of learning.

'Stage I: Career Awareness (Pre-Kindergarten to 3rd Grade). During this
phase, children develop an awareness of themselves and others, as individuals,
and gain an appreciation for the dignity of all kinds of work. In school, which is
their working environment, they begin to develop helpful attitudes and work
habits. They are able to grasp the importance of caring for tools (pencils, paper
and play things) and begin to understand the individuality and importance of all
members within the group, without biases toward race or sex differences or
physical handicaps.

Stage II: Career Orientation (Grades 3 through 6). Based upon the
growth and increasing maturity of students, career education initiates teaming
about career clusters. Currently, the more than 20,000 occupations have been

grouped into families or ,careerclusters namely, public service, consumer and
homemaking, marketing and distributive, transportation, environment, business
and office, marine service, personal services, communication and media, hospi-
tality and recreation, construction, health services, mahufacturing, fine arts and
the 'humanities, and agribusiness and natural resources.

Over the four-year span covered by the career-otientation stage, students
should begin to see the relevance of their basic educatiarl skills, and othpr skills

learned in grades 476, to one or more of the career clusters.

It is in this career education stage that students gain an understanding ofwhat
their parents and other community people do for employment and te.contribu-
tions to our society by their work.

Stage III: Career Exploration (Grades 7 through 10). Field trips ati
classroom leaming experiences in every school subject introduce the student to
the sights, sounds, tastes, smells, and touch of work. The leaming experiences

may go beyond the school with students in grades 7-10 involved in "shadowing"
a worker for one dr two days and 11-12th graders involved in internships of one

or two days a week, perhaps even a semester, working'anileaming in an actual
busIness, professional, service, or industrial situation. At the same time, the
student begins'to find where his/her talents and interests may be, within one- two-
or three-career clusters. At this point students are better-able to relate the skills
being learned in school to their owncareer ambitions..

.

Stage IV: Career Preparation (Grade 11 and\on). Laving become aware
of careers, having leamed about the world of work through knowledge about the

career clusters and throtigh opportunities to explore some of the clusters, and

4

4
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even some of the occupations within a cluster,- most students should be able to
make a tentative career ch9ice, or choices, in the terms of one or more, of the
career clusters. With this tentative chbice, an 11th grade student should begin to
plan' for and develop sorne of thte.fundamental skills wential for that career.

The concentration in the career preptation stage,is upon learning particular
skills and informationrequired fol entry and advancement within a chosen career.
For those students whoplan to emplete their education at a professional level: in
a college or university, career, education suggests that the preparation stage
should concentrate onthe acquisition of specific advanct41 acaclemic skills, such
as advanced mathematics,,scfences, social studies, etc. For those students who
plan to enter employment from high school, the preparation stage of career
education would be undertaken through vocational eckication training, provided
either at the high school,*or at a vocational technical school.

It is suggested that an essential component of the preparation stage of career
eduCation should be the acquisition of "employability skills," i.e., job-getting and
job-holding:skills.

(

Stage V: Career Guidance and Placement. This stage of career education
is intended to ease the often difficult adjuptment period that Occurs in the transition
from school to work, or to further studies. With an expanded secondary school

Entry
Level
Jobs

Specialized Technical Professional
Jobs Jobs Jobs ;,

tis

K

414.

.
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._1 2

.

3
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4 5

I

6 7

i

III.
I
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8 9 , 1 10
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career guidince program that would:provide for counseling and ongoing feed-
hack, of information that might improve the etinCational system, the bridge
between learning-to-work and working can be greatly strengthened.

The technologicaltechnological advances in the world of work require that opportunities
exist for the upgrading and retraining of individuals to cope with these changes
and to assure advancement within careers.

This process of the sequential development of career education is graphically
illustrated'in Figures 1.

It should be noted that, although specific skills and concepts are introduced
'and emphasized in the sequential stages of career education,. each skill and
concept is an important and integral part of the, following stage. Thus, skills and
concepts initiated in theawareness stage are further developed and reinforced in
each of the subsequent stages. Orientation is reinforced in the exploration and
following stages. ,

Anofher way to conceptualize career education is utilization of inverted
triangles, as in the USOE comprehensive career education system: school-based
model (see Figure 2). As a coritinuing process, the sequential stages of career
education develop and prepare students from kindergarten iri the awareness

To professional job

16

15

13 °A.
12

11

10

9

a

Adult and continuing education

. Technical
education

College
prep-

afatory

Pre-

technical
Preparation for
entry- vel jobs

Career exploration.,

Career orientation

. -

5

4 Career awareness

2
K.1

To

technical

lob

To entry--a.
level

specialized
job

Figure 2
Inverted Triangle Concept of Career Education ..e
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stage:adding orientation, exploration, preparation, placement and advancement
to their experiences as they continue their education through adulthood.

Thd inverted triangle concept of career education is /based on the PSOE
comprehensive career education system: schotl-based niodel,-,Source: ERIC
Clearinghouse on Vocational and Technical Educationtpireer Educcition erac-
tice, Information Service fra. 65NT 017 221. Columbus: The Center for,Vo-
cational and Technical Education, TheOhio State Univetsity, December 1972,

P'

p. 19. . ,

,, .

Examples of goals and teaching iactivities '.°
,-

.

The following pages afferp few examples of career educationvall, objectives
and some samples of teaching activities. Thesiare intended,qnly as suggestions .

that will stimulate the creativity and ingendity of those who are developing a local
career education curriculum and subsequent4, those who will be implementing

., . the curriculum. , , . . .
,

The illustrative Materials are grouped by the demopmentai staged su g-
,. geste or a career education curriculum. However, no effort" has been made to

idea the examples by grade level within the particular developmental stage. °
- ; 6 - .

k As in all other discipline's in educatioti, the aiquiOtion- of "basic education
skills" is the foundation upon which career education is developed. Each stager,- ft,,,
career education is premised-upon econtinuing:development of those skills sa

/

essential for all learning. . .

1

t. `

N"

It is suggested that in the development of loc curriculum in'career eiliica14 '
don, each stage the curriculum might be in ed with a review and reinforce-
ment of the conc and skills learned in e previous stage.

The subsequent examples of learner outcomes,Terformanse objectives and
teaching activities are designed to providea catalystfor developing a curriculum
that infuses career education into all disciplines.

An excellent resource from which extract specific career education objec-
tives and teaching activities is Teacher-Developed Infused Ourriculum Modules,.
published by Partners in Career Educat_ in -Arlington, Texas. Many of the.
goals, objectives and teaching activities for five stages.of career education, which .
appear on pages 15 through 25, were taken directly or adapted from this series.

4
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1st.

Career Awareness Stage

Concept: The goals and objectives for the career awareness stage of career education focus initially

upon early childhodd students in grades K-3. The primary focus is upon the development of

appreciations and understandings that will ultiniately result in the beginnings of wholeso e
attitudes toward work and 'early development of sound work habit&,5."

Learning. Outcomes %, Performance Objectives Teaching Activities

I

Early childhood students Will be-
come aware o(a self-identityand
begin to develop a wholesome

-positive self- concept.

Student§ will be able to describe To get acquainted with physical

some individual-differencesattributes_andinc
dealing with size, strength, likes ference, children are paired;

and dislikes, abilities and like, and unlike, in appearance

achievements. (sex, height,\and color).- .

43

Early-childhood students will
,betstme aware of. school and
neighborhood workers and the
contribptions made by their
work to the student's. pqrsonal
welfare.

liky childhood students will
begin todivelopjn under-
standing and appreciation of the
importance of interpersonal re-
lationships in achieving a shared
goal.

4-1

P.

Students will be able to identify
and brieflydescribe the work of
theii parents. .

Students will be able to identify
some of the school workers and
neighborhood workers, and in-
dtcate how) their work has con-
tributed to the studentepersonal
well-being.

StUdents will be able-TOemon-
state an understanding of con-,
cepts stich as leadership and
followership by )cling in an
appropriate menner when called,
'ito lead" or 4,to follow" a group
activity.

Students will be able to identify
kinds of work performed by an
individual, and work performed
by teams.

23

They observe themselves in a ,-
mirrorand relate how they, differ.'

Students select a partner and
trace one another's outline on a
large piece of wrapping paper on
the floor.

Students identify and describe
what their parents do, what con-
tribution is made and how they .!
were trAined for their job.

Parents, school workers, and
neighborhodd workers are in-. ,

vited to discuss their work with
children in the classroom.

Students will participatein group
i3rojects, with students rotating
the responsibility-as-the group
leader. Group discussions are
held on leadership andiollower-
ship.

t

4.
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'Career AwarenesS Stage (continued)

Learning Outcomes Performance Objectives

Early childhood studepts will
begin to develop disciplined
habits.

Students will be able to explain
and demonstrate care and main-
tenance of,some school ma:
terials and equipment.

Students will be able to explain
and demonstrate work habits

such as attendance, punctuality
and responsibility for completion
of an assignment.

Students should understand the
difference between, someone
who produces goods elid some-
one who provides services for
others.

Students shoJd understand 'that
wage's are what someone is paid
for his or her time and effort.

Eaily childhood students will
begin ttraSsess their interests
without the common biases and
stereotypes.

VIP

V

Students will be able to match
pictures of products and services
with workers who produce those

rodtrcts or provide those ser-
. vices, showing one-to-one cor-

tesponderlte_

Students will by able to correctly
complete word problems in-
volving4the addition and sub-
traction of` money and identify
the wages of different workers
who helped to provide an item
as part of its cost.

Students will be able to identify
some successful wbAers in
nontraditional careers.

24

Teaching Activities

Participate in an Art-Studio Day.
view a demonstration by -older
students of an art activity; note
how materials are cared for,
cleaned, storing in the cortect
place, and in the correct manner

Discuss and demonstratNyto
choose, use, and put away ma-
terials for a class art show

Participate with other members
of the class in cleaning up the .

classroom and displaying the an
work.

Students will discuss the dif-
ference'between products and
services. Students cut out or
draw pictures of workers and
products, displaying pictures on
poster board, matching sets with
string. Stu. 'n cut out or draw
pictures of w et's and services,
displaying tures on poster
board, . hing sets with string.

Students will salve word prob*--
lems involving cost of item
purchases. Class will discuss why
a Zertain prise1s paid'for par- .

ticul'ar items.

I

Teacher selects a simple con-
struction project in which all
students can participate. A
teacher le.ails discussion-of tasks;
students participate and upon
completion of project, discuss
the absence of sex and other
stereotypes in the project.

A hypothetical handicapped in-
dividual is described by teacher.
A discussion is held on the non-
handicapped 'abilities of the .
individual.

a.
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'Learning Outconi

Early childhood students will
begin to be able to explain why
and how they arrived at some
simple decisions,

Concept:

ltd, Learning Outcomes

Students will begin to perceive
that occupations can be classi-
fied into occupational groups or
career clusters.

Performance Objectives Teaching Aetivifies

Sfudents will be able to partici-
pate in some classroom de-
cisions and then explain why
and how they made their
decision.

Students_will be able to identify
and explain one or more per-
sonal decisions.

Listen to, and interact with a
visiting doctor or nurse about the
physical and mental needs of
people and how people are
alike.

TeacVr selects a classroom
decision-making situation and
then leads a discussion on
making the decision:.

O

Students will flash cards with a
smile or a frown, indicating t1te4r
likes or dislikes of some occupa-
tions briefly described by the
teacher.

dareer Orientation Stage

The onentation stage introduces informationfactual contentabout the grouping of occu
pations into career clusters. Career cluster information is infused and becomes an integral

part of the instructional content of all disciplines lhat are taught in gra es 4-6.

For example, during a selected mono all teachers would a ..ropriately demonstrate`
how each discipline is used in the- health services cluster D g another period of time,
coordinated information abodt anothercluster would be provide. :y all teachers This would
continue until all career clutters had been introduced.

The major goal of this stage is 4:demonstration of the relevance of each discipline to the
world of work and the importance of all disciplines,in choosing and preparing for aneventual

career.

0

Performance Objectives Teaching Activities

Students will be able to identify
and describe at least ten career
clusters.

Students will be able to identify
two or more career clusters in
which they have a tentative

d interest.

Students will be able fo identify
some of the aptitiTdes and values
that are, applicable for at least
two career clusters.

The aft class will develop a large
mbral divided into spaces for
each cluster. Students will draw
sketches of people or activities
involved in the clusters and/or

',.cut .out magazine pictures, io
mount:in the appropriate cluster.

Representative speakers froni as
many clusters as may be feasible
will be invited to discuss, in a
classroom forum, significant
information about the cluster.
Parents can help in this activity.

I
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Career Orientation Stage (continued)

0

Learning Outcomes

.

Students will be able tolrelate
their basic education skills to
each of the career clusters,-

Students will begin to under-
stand the meanings of aptitudes,
interests, and values

1 .

Student?will peiceive a range of
occupations within the career
chisters and begin to under-

v stand the levels of education,
training and experiences that are
applicable.

Ir

Performance Objectives - Teaching Ittivities

Students will be able to id itify
and describe the use of at l st

= five disciplines in two or more
career clusters.

- If
41111

Students willb able to identify
'the level of education required
'for at least three occupations in
each of two career clusters.

Students will be able to identify
tWo or more aptitudes which
they consider they possess.

Students will btable to describe
why they like or dislike two or
more career Ousters.

AI

Students will be able to identify
at least two occupations in each
of the following categories
professional, technidal, skilled
and unskilled occupations.

Several of the students will be
able to identify a level of eclu-
cation required for at least.three
occupafiais in which they have
an interest.

A game may be played in which
the Ocher reads' or de=
scribes a series of o upations,
and students vote tipoNedns-
ler in which the- occupation
should be placed.

A class discussion is developed
around the theme "How can
what we are studying beolsed
in the career clusters?"

-

Students participate in a cobby-
show and classroom discussion
about the application of hobbies
to career clusters.

In a language arts class, students
talk about irigs I like to do."

'Class the discusses possible
career clister6relationships

In a teacher-led discussion, stu-
dents respond to the question
"What are the things I value
(cherish)?"

Students write a paper on:
"Things I do best."

Studentsctake fi d to nearest
vocational sclo A ff mem-

ter describes tec \ ical kills,
trade skills, and se -s Ils: A
clIssroom discussion follows.

Filmstrips entitled "Livelihoods"
published by Time Share Corp.,
provides career cluster inter-
views and speakers. All teachers
in grade 4-64ocus upon one
-career cluster per month. A bul-
letin board on the cluster is.de-

'veloped irflach classroo(n. Use
of, each basic skill in that cluster
is introduced byeach teacher.
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Learning Outcomes

Students should realize that
changes in technology will affect
their work and lifestyle.

Students should be able to de-
scribe worker qualifications for
specific jobs which are related to
their particular career choice.

Students will be able to relate the
possible contributions made by
career clusters to themselves and
to society.

Students will become aware of
the more than 200 occupations
in the health services cluster.

Performance Objectives

Students will be able to identify
how the invention of a new type
of engine changed people's
work and lifestyle.

Teaching 'Activities

Students will be able to identify
an occupational characteristic
of one of the geographical
regions of the United States and
identify the qualifications, tools
and/or equipment associated
with that occupation.

Students will be able o identify
at least five contributions to
society within each of five or
more career clusters.

Students will be able to identify
at least three personal rewards
they might receive within two or
more career Clusters.

Students will identify health ser-
vices careers-that are concerned
with the prevention of illness.

Students will identify health ser-
,vices areas that are concerned
with the maintenance of health.

I.

2?

In a sreie nce class, students will
discuss the meaning of tech-
nology as related to science,
naming ways scientists have
contributed to technological de-
velopment in transportation.
Students role play a job situation
of the past and the present,
showing ways in which changes
in the job have caused adjust-
ment in lifestyle.

In a social studies class, students
will locate various regions of the
United States on the map and
discuss the work characteristics
of 'each region.

Students will identify the
qualification tools and equip- °
ment associated with the various
occupations.

Students will participate in plSy-
ing game "I have training
and my tools include and

What do I do?",

The teacher lists on the chalk-
board, ,"characteristics of dig-
nity" that are elicjted from stu-
dents as part of a sociftl studies
course that addresses the contri-
bution of work and workers in
our economic society;

Students use the section of the
yellow pages to identify physi-
cians and surgeons, and describe
different medical spcsialists.

4
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Career Exploration Stage f

Concept,In the eXploratOry stage of career education, the emphasis is upon the direct and vi6arisus
activities that provide "hands-on" and/or observational experiences. This stage continues
the learning experiences initiated in the earlier' awareness and orientation stages.

It is suggested that in grades 7 and 8, students be provided exploratory leaming
experiences in career clusters. In grades 9 and 10, these exploratory experiences focus upon
in-depth exploration of one or more occupations within each of the clusters. The major goal
sought in this exploratory stage is to enable students to choose, on a tentative basis, a career
for which they will be able to develop a plan of education and proceed into the preparation
stage of career education.

Learning Outcomes Performance Objectives Teaching Activities

7

. .

Students will be able to locate
sources and to interpret available
information about occupations
and careers.

Students will have a preliminary
self-appraisal of their attitudes,
interest and values.

Students will have made a tenta-
tive career choice based upon

. direct hands -orb or vicarious ex-
ploratory experiences.

4

By the beginning of grade 11,
students will have identified and
used at least two sources of
occupational and career
information.

Students will live had a career
guidance interview with either a
guidance staff member, r with
one or more ,w ers in t e
occdpatio hich the s dent
is interested.

Students have taken one or
more career aptitude tests,
interest inventories, and values
clarification instruments. Stu-
dents will initiate a realistic pro-
file of their aptitudes, interests,
and values.

Students will have learned about
the career opportunities avail-
able within each high school
discipline.

Students will understand the ap-
plication of each discipline to
one or more careers.

28

A computer guidanceinfOrma-,

lion retrieval system Oinstalled
for at least one month, during .

which time a parents' night is
held. The retrieval system is
Operated and explained.

One or more Boy Scouts of
America "Explorer's Post" (co-
educational) is established
with appropriate leadership and
program.

Teachers and the Educational/
Work Advisory Council will iden-
tify and catalog potential speak-
ers and exploratory sites.

The Ohio State Universit, Na-
tional Research Center for Voca-
tional Education Career Plan-
ning Support System, is initiated
and implemented at the high
school level.

The "Self-Directed Search"
aptitude test is provided through
the Guidance Depiriment for all
interested students.

,
Shadowing or an observation
experience is provided for 9th
or 10th grade students.

The development of an Ex-
perience-Based Career Educa-
tion (EBCE) progrtm like the
model used by the Portland,
(CT) School System, is one
option.

-1
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Learning Outcomes Performance Objectives Teaching Activities

Students shOuld be able to deter-
mine bow much it will cost them
to work

n6

Students should realize that
there are many factOrs that of -;,
fect the supply of items or ser-
vices for sale, such as labor,arid
`material, resources, prices of rq-
lated goods, and technology.

Students should be able to 'un-
derstand that technology has'
created changes in jobs that re-

,. quire the labor force to retrain.

4
!

Students will be able to
determine how much it will cost
them to work in a job chosen
from among those° advertised.in

. a newspaper. E

Students will be able to'clescribe
how resources of an area deter-
mine various, job opportunities
that are available.

Students will be able to relate
how social and technological
changes ,tiave led to the adop-
tion of the metric system in
many career fields in the United
States. .

29

Utilization of the Merit Badge
Career Interview program of the
Boy Scouts of America can be
effective.

Students choose a job from the
classified Section of a newspaper,'
and identify reasons for the
selection.

Students prepare-list of possible
epenses incurred by working.

Students use the classified ads to
identify housing based on their
means 'and determineweekly
costs of Hiring and operating the
home..

`Students choose their mode of
transportation and determine
the cost.

Students take a field trip to a
local grocery' store to compare
prices, plan their needs for a
week and calculate the costs.

Students .select an area of the
world and research how its re-
sources affect its occupational
.outlook.

Students compare their, own,
region's, resources and Occupa-,
tions with selectececoantry.

Students will measure and re-
cord the mass of objects, using
both theinetriemeasure and the

English measure as the stan-
dards.

Students will discuss rationale for
the adoption by the United
States of the metric system.

Students will discuss ways metric
measure affects jobs today and
in the futtire.,r4

; a
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Career Exploration Stage (continued)

learning Outcomes Ilrformance Objectives , Teaching Activities

Students should understand the
necessity of seeking out knowl-
edge about the supply of and
demand for occupations before'
making a career choice.

As a result of exploratory experi-
ences, students will be able to
identify a career for which they
will develop a plan of prepara-
tion and take the necessary steps
for participation in a program of
training.

Students will understand com-
mon payroll deductions.

Students will be able to identify
several occupations which were
in demand during tM colonial
period as well as currently.

Students will be able to identify
the academic program required
for a chosen career

Students will beable to identify
one or more sources for such
training.

In a series of hypothetical wage
brackets, students can convert
hourly wages into weekly and
monthly salaries and int%annual
income. Wage deductions

'should aI'o be addressed. ,

, Career Preparation Stage

Students list colonial occupa-
tions and, using the OccupQ-
tional Outlook Handbook, iden-
tify which colonial occupations
are currently in demand.

.
Students will discuss colonial
attitudes relating to work that are
important today.

"The Career Games," a schpol
assembly program, can be
initiated to assist students in
identifying their career plans.

A 6

A language arts program on
reading and using technical lit-
erature can be devoted toa dis-
cussion of the occupation& titles.

Teacher will introduce and de-
scribe time cards, pay envelopes,
and W-2 income,tax withholding
forms.

Concept: For most students the'preparation stage of carder education will begin in grade 11. For th'oie
students who plan to enter employment directly from high school, vocational training may be
started, earlier, For some studenti, preparation for entry into employment may require
vocational training in postsecondary institutions, a university, college, proprietary schdol, or
apprenticeship program. For many students the preparation stage will be completed at the
end of the 12th grade.

,

An additional guide, A Guide to Curriculum Development4n Vocational Education, will
be hit-warded to each school district. This guide will address the preparation stOe of career
education that is available in the local high, school. However, it is important to point out to
those who are developing a curriculum in career education that competence in academic
areas specific for vocational training extending beyond the high school, e.g., the study of
higher mathematics, as academi preparation for erigineering and other occupations, is an
important element of .the prep bo/n stage of career education.

The following is a suggeste guide for developing that portion of the preparationstage in
career educator' that is applicab for all vocational training. However, it is a component of
career education that is frequent] overlqpked, particularly in traditional academic-oriented
high schools.
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Learning Outcomes Performance Objectives Tiaching Activities

Guidance information concern-
ing career requirements and
sources and nature of training
programs is provided to individ-
ual students, often accompanied
by parent(s).

Students will understand the
academic requirements for high-
ly skilled trades, technical level
skilkAnd training for the pro-
fessidns,and-they will under-
take necessary vocational aca-
demic training in the preparation
stage of career education. -

Sfudents"will acquire compe-
tence in the employability skills
of "job getting" and "job hold-
ing."

,Students.will have the basic
competencies for an employ-
ment interview.

0

Students will be able- to-give ex-
amples of, ways in which they-
might present themselves in or-
der to improve their chances for
success one the job.

Students will identify and enroll
in apadeniic courses required for
college admission and/or job
entry positions.

All students will be able to dem-
onstrate competency in corhplet-
ing a variety of job applications.

All students will be able to pre-
. pare a basic resume.

All students will be able to ex-
plain the meaning of the terms:
wages, salary, deduction, fringe
benefit, etc.

Students will be able to identify
and demonstrate interview
decorum.

Students will be able to respond
to pertinent questions concern-
ing personal qualifications.

Students will be able to cite fac-
tors which 9eld affect chances
for a promotion and define each
factor in their own terms.

31

Widely varying job application
forms are reproduced for use in
a language arts class.

The development of an effective
resume is included in the lan-
guage arts curriculum.

A series of lessons is provided on
the basic psychology of interper-
sonal relations.

A lesson is provided on wages,
salaries, deductions, and fringe
benefits.

Included in part,,of the social
studies curriculum is a thorough
explanation of the unions and
their contributions to society.

Included also is a thorough ex-
planation of the free enterprise ,
system and its contributions to a
free society.

Mock interviews are developed
with students assuming all roles
from the receptionist to the job
supervisor.

Students will nterview an em-
ployer to identify the company's
promotion policies and report
to the class.

4
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Career Preparation Stage (continued)

Learnthg Outcgmes Performance Objectives Teaching Activities

Students will be able to identify'
their responsibilities and the re-
sponsibilities of fellow workers
while performing a task or job.

A

Students will be able to discuss
job teamwork and its relation to
overall production and explain
various ways of building good

-personal relationships with other
employees.

Career Guidance and Placement Stage

Concept: This is the stage of transition from school to entry employment It is suggested that an
important goal of career education is to provide some critical supportive guidance. services in
this area. The curriculum involvement in this stage of career ed9cation is somewhat different
than in the previous stages. This development stage identiflioutcorties, objectives and
activities for guidance and teaching staff members, as well as for students.

-Guest speaker will discuss vari-
ables which relate to worker pro-
motion.

Students (as assigned by the in-,
structor), will role play employer

'or employees in situations in'-
volving a promotion.

Students will participate in dis-
cussion of getting along with
others, and role play reactions
and opinions about working with
others.

Learning Outcomes Performance Teaclitng Activities

Students will utilize' counseling
and guidance services to assure
that upon leaving school they
will be placed in a logical and
compatible situation that en-
courages their maximum devel-,
opment.

4

Students will have had at least
one career guidance counseling
session. Students will have par

1ticipated in at least three group
career guidance sessions.

Students will use a community
directory of sources for care in-
formation, training, and place-
ment which will be developed
and continually updated.

Students are shown how to use
a career resource center which is
part of the school library media
center or the guidance office.

Community volunteers assist in
the development and operation
of local career resource centers.

A local or regional Community
Education/Work Council will
assist in developing a community
career information directory.

Kern
As the /Inuit of career guidance will ass
all students will develop a realis- formanc
tic self-appraisal and be able to tion re
make a compatible transition to tcurren
the next stage of development. mad

ers of the guidance staff
t teachers in their per-

of their career educa-
nsibilities by providing
reer guidance infor-

for use in the classroom.
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Learning Outcomes Performance ObjectiVes

J r--

Teaching Activities
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School &acts will have at least
one adequately developed and
serviced Career Resource Cen-
tee. .

A counseling center will be es-
tablished and all persons leaving
school or graduating will be ad-
vised of the available services.

A systematic program will be es-
tablished for contacting every,
graduate or leaver concerning
his/her adjustment.'

16

N

Studenti, parent and teachers
areigiven the opportunity to use
computer terminals and/or a
guidanceuidance information service
system as part of the career
guidance inforrriation program.
State Department of Education
Oni44ance consultants and educa-
tipnal counselors help organize
and implement an ongoing in-
service training program for
school staff members.

The school district or regional
adult education program will
assist in the development and
implementation -of a counseling
center for school graduates and
leavers.

(

Evaluation of E
areer Education 0

.
,.s4 -

Evaluation has been defined as the process of systemati ly identifying, collect-
ing, analyzing, reporting, and utilizing data and inform on about educational
programs. Its primary purpose in career education is to permit planners, teacherrs,
adminis&ators, and other participants to measure systematically and assess pro-
gram progress and to determine what changes or adjusti-nents may be required to
achieve identified program goals and objectives.

I.
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Planning evaluation

Evaluation planning should begin earl , essentially while the goals and objectives,
and teaching strategies are being fo ulated for inclusion in the career education
curriculum. The care and precisio sed in developing and describing these
components of the curriculum will determine, to a great extent, the degree of
accuracy to be expected when measuring program achievements.

It is suggested that to the fullest degree possible, the design, development
and use of the' evaluation procedures be performed by those who are developing
the local career education curriculum. The close relationship that should exist
among the statement of intended goals, objet es and teachin§ strategies, evalu-
ative criteria, and standards of performance, cannot be overemphasized. The
more often one is willing to refine goal, objectiv and teaching strategy statements,
the greater precision one can anticipate when measuring the progress made in
achieving the intended purpose of those statements.

In planning the evaluation procedure as an integral part of the local career
education curriculum, it is recommended that both the formative and summative
methods be included. The formative method, sometimes referred to ,p the
process evaluation, providesfor periodic program checkpoints assessing student
progress. The ongoing feedback of information during a program allows for
adjustments and revisions to facilitate progress. The gummative evaluation is
developed at the close of the project or activity and assesses how well the program
has worked.

Guidelines for evaluation procedures
^ _

An excellent handbook devoted exclusively to evaluation of career education is
Improving the Accountability of Career Education Evaluation Guidelines and
Checklists; published by the Center for Vocational Education at The Ohio State
University. It is from this source that much of the following material has been
excerpted and paraphrased.

In the curriculum velopment process it is suggested that in planning the
evaluation of the g als, objectives, and teaching strategies, a determination
be made as to who needs what information, when, and in what format. ,
It should be determined if the evaluation data is needed to monitor and/or a-
to improve the program as it progresses.
At the end of a program, upon reaching a predetermined goal or objective,
an evaluation should be madejo determine the sum worth of that program.
The information obtained by the evaluation should be of value to the
audience(s) for which the data has beeri proatrat'
Th'e data and information should indicate how well the program meets
national and state standards of excellence for career education programs.
It is suggested that time lines be plotted for conducting evaluations; spaced
to allow for critical ddcisions.
Cost effectiveness data should be consideredin planning the evaluation
procedures for some programs.
The evaluation should provide information verifying the accuracy of its
findings.

34
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Information and reports of evaluation findings should be provided for
educatidh decision makers and forthe general public. -
It is recommended that those who are involved in the curriculum develop-
nieht process also be involved in planning its evaluation.
The%evaluation should answer questions about changes' in students'
knowledge, skills, attitudes and behaviorstesulting from a careereducation
experience. The evaluative data and information should reflect progress in

achievement ofthe learner outcomes intended for the program.
The evaluation should include information about unintended o; spin-off

effects.
In planning evaluations It is important to consider a variety of, potential

t. tasks and/or activities for the procurement of the desired information.

Evaluation procedures and instruments can be broadly divided into two catego-
ries: those which seek objective information, such as facts, statistics, and direct
measuKement of knowledge, skills or behaviors, and those-IA/filch seek subjective

information, such as perceptions of needs, opinions,attitudes, self-assessments of

interests or abilities and ratingsof program quality.

These procedures and instruments must be carefully reviewed to be sure
they are providing the right kind of infomiation for those who need it and
providing this information in the right fo at at the appropriate time.

Checklist forevaluation crittola,

The following is -a checklist of criteria that might be used effectively for a program,

-or any of its activities.

Scope. Does the range of information to be provided include all significant,

pects of the kogram being evaluated?

Relevance. Does the information to be provided serve the information

needs of the intended audiences?

Flexibility'. Does the evaluation plan allow for new information needs to be

met as they arise?

Feasibility.Are the resources adequate to carry out the evaluation as

planned?

Reliability. Will fhe information be collected in such a way that if someone

repeated thestudy he/she would obtain similar findings?

Objectivity. Have provisions been made to help control for bias in data

collection ind processing?
.

Representa veness. WI the information collected accurately and fairly
portray the pr

Timeliness. Will the informationfiee provided in time to be of use to the
audiences for the evaluation?

N.
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Pervasiveness. Is information to be provided to all who need it?

Ethical considerations: Will the evaluaon guarantee confidentiality and
protectiorfor those who provide information?

,

Protocol. Arc appropriate protocoLsteps planned for contacting people in
the appropriate sequence and following 'exiting policies and procedures?

Security. Have provisions been madenomainthin the security of the eval-
uation data? t

to"

-

=

Credibility. Does the design of the evaluation encourage trust in the results
by relevant audiences?

Cost effectiveness. Compared to its'potential payoff, will the evaluation be
carried out at a reasonable cost?

For a list of available publications containing information oh evaluating
career education programs, see Appendix D. , .

6(Re4Ources and -Facilities a

For Career Educatiofw-

An effective career education program more likely to occur When its de lop-
ment is aided by sound resource material t nd personnel. These res urces are
available in quantity and quality in the regional educational service centers,
community-based organizations, and national education agencies. There is also
an abundance of commercially produced material whic can be purchased by the
school system. .

Regional educatiobil service centers (RESCs)

The state now P s six RESCs that are well established and currently serve every
school district in the states Each of these centers has a career education resource
unit which is available for the constituent school districts within 'the region.
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Over the past five year, these careeeducation resource units have been
partially supported by funds madeavaNiable through the State Department of

\Education. Additional support has been provided by membership and service

fees paid by the local school districts.

Knowledgeable career education specialists in these regional careereduca-
tion-resource units have conducted several hundred local and regional career
education training workshops.

In addition to these qualified career education specialists, the cateer educa-
tion resource units have been able to identify a wealth of resource materials. Each
center ow has a growing libraryf careereducation text and reference literature.
Most _centers are able to provide a limited amount of print and nonpjint materials

on a short-term loan basis. They also provide information about new literature
and program materials through periodic newsletters.

Recently some of the RESCs have assisted in the development of local and
regional Community Education/Work Advisory Councils .and thereby have
greatly assisted in the expansion of essential community participation in

thereby_

''education.

It is suggested that each school district contact its RESCs for more complete
information which will assist in the development of a local career education
curriculum; es well as in its future implementation. For addresses of the six service

centers, see A15pendix C.
4

The conununityas a career education resource "*"
A unique .feature of the development of career education in the local school
districts has beenthe eXpanded use of the community as a career education
resource. The community, including parents, have provided important contribu-

, tionsx to the development of career education in a variety of ways. Parents,
busi , industry, and professional members of the community are a valua§le
resource based upon-their specialized career knowledge and expertise. In many
communities this group has been the nucleus of a Cortimunity, Education/Work
Advisory Council: Participation by the councils has extended the fringe of public

awareness in career education. They have provided realistic and sound advice for
the development of career education policies. In some communities the Commu-
nity Education/Work Advisory Councils have been able to develop a limited
amount of funding for career education programs.

Some of the potential,that !bight be realized from the participation of com-

munitymunity representatives in career education was demonstrated in a recent state-

wide task force. This Connecticut Career Education Task Force was influential in

the development of significant careereducation legislation. the Task Force spon-
s&ed "The Governor's Career Education Leadership Confernce" held in Sep-
tgmber 1979. Individual meml'ers were able to assist some of the school districts
in developing the local action plan for career education that had been requested
by the State Boar'd of Education. C4n-rently, some members are assisting in the
development of local and regional Community Education/Work Advisory Count

cils.. Many Conpunity Education/Work Advisory Councils have provided local

sites for studenf field trips, shadowing programs, and exploratory intemships.

('
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A growing resource for the development of career education is participation
by an increasing number of community-based organizations (CBOs). There is a
current thrust to identify and use more than a dozen CB as resources for the
development and implementation of career educati including organizations
such as the Boy Scouts, Girl Scouts, 4--H Clubs, local hambfrs of Commerce,
Junior Achievement, Rotary International, National Alliance of Business and
others. This resource has been stimulated by directives from the national offices
of the many_community-based organizations that have endorsed the concept of
career education.

It is suggested that the interest and participation of the community in career
education can be an important resource for the development of a local career
education curriculum, particularly for implementation of the curriculum.

Communication and foint efforts between the school and the Community can
provide students many career education ol5portunities. airier EcIcation:
Teaching/Learning Process, published by the U.S. Office of Education (USOE),
Washington, DC, offers suggestions for community involvement. To strengthen
the career education program, members of the community should be encouraged
to:

`serve on advisory councils
assist in staff training
speak to student groups

*sponsor field trips
offer internships and sh dowing
advise as to relevance of c ulum
provide materials about the wqr of work
promotevublic awareness of criper education
provide work experience sites
§hare projections of future job needs

The types of career education activities that develop in a particular locale depend
on the-needs of the students. Parents can be an invaluable resource. In addition to
providing instruction and role models, parents can also contribute to the students'
developinent through participation in numerous community activities. Among
those enumerated in the USOE booklet mentioned above are the following:,

serve as volunteers
assist in school resource surveys
accompany students on field trips
demonstrate hobbies
assist with school newsletters
participate in P.T.A. programs
encourage involvement by retired persons
serve on advisory committees

Professional associations

4

The national and state professiOnal associations of virtually every subject area
taught in our schools have endorsed the concept'of career education and have

33 -41
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developed reference and instructional Materials for teachers. By and large, these
materials have assisted teachers at all grade levels in the art of integrating career
education into the existing curricula. Most significantly they Wive helped teachers

to identify for their stud the career implications of their subject content They

.also heve identified the relevance of many academic skills in the pursuit of careers...

It is recommended that the leadership and members of the career education
curriculum committees .fully utilize the resources of these professional .ssocia-
tions. The state consultants for many of the disciplines taught in the school district
are available as resources to assist in the development of a curriculum in career
education. They can also indicate the current professional leadership personnel
available within each subject area. A list of state consultants is provided in the

" current Connecticut Education Directory available through the State Department

of Education.

The state consultant identified as the state coordinator of career education is
responsible for doing just whot the title indicates,-coordinating career education
activities within the state. The office acts as a referral resource. Inquiries concern-
ing career education policies, programs, models, activities, and special tesources
are referred by this office to the appropriate national, state, regional, or local

agency. A Guide to Curriculum Development in Career Education has been
developed under the manirment of the state coordinator of career education.

National professional associations supply Offinent informationtegarding
career education at all levels. Materials publishe inclulle pamphlets, newsletters

/ and other resources. Inquiries should be dire.cte o:

National Association for Career Education
Glassboro StatioCollege
Glassboro, NJ .08028

National Association for
Industry-Education Cooperation

235 Hendricks Boulevard
Buffalo; NY 14226

American Personnel and Guidance Asiociation
2 Skyline Place, Suite 400
5203 Le burg Pike
Falls 2041

di

National education agencies

The U.S. Office of Education has established aspecial agency to provide informa-

tion and leadership in career education. It is called the U.S.' Office of Career
Education. This office has extensively funded model career education programs
throughout the nation. Information about.these programs as well as a series of

career education monographs have been published and made available through
the Superintendent of Documents, U.S. Government Printing Office, Washing-
ton, DC 20402, The public inquiry telephone number is (262) 783-3238.

I
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'4' 'The National Institute for Education (NIEI has done t onsiderable research in.
the area of career *catkin,. It established four experimental careerethication
models and has published extensive materials on these models, as well as on other
career educjion research projects. NIE is located at Brown Building, 1200'19th
Street NW,ashington, DC 20208.

One of themost extensive national resources for information and materials
on career education is the National Center for Research in Vocational Education,
located at Ohio State University in Columbus, Ohio. The toll-free elephone 4

number is 1-800-848-4815. Despite its i ng hich see mate only
research in vocational education, the Center has pioneered the development of
extensive practical career.education materials. Its range of materials reaches from
managing and evaluating career education to innOvativete career guidance prac-

rtices in the high school. The Center is the location of the ERIC Clearinghouse
on Adult, Career and Vocational Education. ERIC is a computerized retrieval sys-
tem that provides succinct digests of an enormous number of career education
publication.

A

.
Commercial print and nonprint mpte0als

The amount of career education instructional and reference materials that has
been developed and, published commercially oveiothe past few years is over-
whelming. The quality of these, materials may vary considerably. It may not be
feasible for a local school district to locate all of the published material that can be
effectively used as career education resources. It is Suggested that the most
valuable assistance iniks matter.can be procured through cooperative activities
carried on throughthe.r.,a, education resource centers of the RESCs. Theyare,
constantly reviewingrapdflevaluating current materials in career education.

Career'Education Publications

Newsletters and other periodicals provide readers with the latest developments in
career education, workshops offered nationwide, and current bibliographies.
Subscriptions are available dirrtly from the individual publistierd:

Newslettgrs

Career Education News
BobitiPublishing Company
1155 Waukegan Road .
Glenview, IL 5
.

Career Education in the States
Task Force on Greer Education

of the Education Commission
on the Stated

1860 Lincoln Street, Suite 300
. Denver, CO 80295

41

Career Education Workshop
Parker Publishing Company
Route 59A at Brookhill Drive \
Wes't Nyack, NY 10994

40

CES News
875 North Michigan Avenue
Suite 1850
Chicago, IL 60611

ERIC Clipboard
ERIC Clearinghouse on Adult,

Career and Vocational Educatiori
Ohio State University
1960 Kenny Road
Columbus, OH 43210

ON,



Inform
National Career Information Center

; American Perionnel and Guidance
Association

2 Skyline Place, Suite 400
'5203 Leesburg Pike
Falls Church, VA 22041

News from NACE
National Association for Career

Education .

do Office of Career Education.
Glassboro State College
Glassboro, NJ 08028

4

Other Periodicals

Career Education Quarterly
National Associaton'of Career

Education
do BoSton University

. School of Education
765 Commonwealth Avenue,

Room 1502
Boston, MA 02215

Journal of Career Education
University of Missouri

' College of Education, Room 111
Education Building
Columbia, MO 65211

Facilities for car-Seeeducation,,,,

(
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For the most part career education dOes not require special facilities other than
these used in all other disciplines: This has been continual) emphasized by
repeated statements that career eduttion should be an integral part of all
disciplines and that. generally thc,cateer educatiem 'Content is infused into the
existing curricula of all subject areas.

One exception to be considered is the use of community resources for
exploratory and vocational training inierTships. The significant facility considera-
tions for career education curriculum7(velopthent are identification of comma-
nitysites, the procurement of necessary transportation, parental involvement,
insurance and safety measures.

. Computerized career education infomiation

The use of computer services assists in the dev'.elopment of a sound career -
education program. Career information obiairled andincorporated with resource

- and industry materials provide the studentwith up-to-date data covering careers,
colleges, apprenticesta training and employment potential. Decisions for the
future can tie based on selected 'projections. Two systems used in Connecticut
are:

Consider /Guidance Infor:mation System (Consider/GIS), Educational Ser-
vice Centers Computer Netw.911 (E,SCCNET). Contact KathrynSmith at ACES,
562-9967.

,MOIS NewEnglandeareer Information System. Individuals in EASTCONN
area, contact Paula Cohen, Director of Instructional Services at 456-3254..
Outside the EASTCONN area, contact Robert Goldberg,Sistrict Manager, 1j55
Liberty Street, Springfield, MA 01104 ar413-788-6163.
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7 In Summary

la

L

Many of 'our critical economic and social problems revolve around people and
work. There is an increasing awareness among educators of their responsibility to
prepare students to work in a rapidly changing, highly complex technological
society. Career education is one of the educational responses to this challenge.

Career education is designed to prepare all students for "work"not neces-
sarily to prepare them for a specific "job" but essentially to prepare them for work
that is meaningful, productive and self-fulfilling. With leadership provided by the
State Board of Education and the State Legislature, local boards of education are

. better able to prepare students for work through career and vocational education.

A Guide to CurriculuM Developm tin areer Education has attempted to
assist local school districts advance preliminary planning efforts into a sound
pedagogical curriculum that will a the career education needs of their stu=
dents. Three fundamental prind that are specific and unique in developing
career education have been consistently stressed throughout this guide.

Career education is a concept rather than a separately scheduled instruc-
tional program. Knowledge, skills and attitudes that comprise career edu-
cation must be infused or integrated into every subject discipline at every
grade level.
Career education is not an "add-on" subject that deti/s s from the learning
of basic education skills. In fact, it enhances them because it 'pints out the
relevance of these basic skills.
The teachincgAeaming proCess.of career education fiequently extends be-
yond the four walls of a classroom and its teacher. Career education, when
effectively developed, involves parents and the community as-instructional
resources.

1C"
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Appendlx=k-.

Statewide Goals for Education
From Connecticut's Cortensive Plan for Elementary and Secondary Educatton,'

198 -1985
.

GOAL ONE

Motivation to learn

To realize their potential to 1parp, students
must be highly motivated.

I

Therefore:

Connecticut public school students will develop strong motivation by responding to the

high expectations Of their parents, teachers and school administrators; by understanding
and-striving to fulfill personal aspirations; and by developing the positive feelings of self

worth which contribute to responsible behavior and persopal grovith, health and safety.

GOAL TWO

Mastery of the Basic Skills

Proficiency-in the basic skills is essential for
acquiring knowlege and for success in our
society.

Therefore:

Connecticut public school studeiig-'will, to their full pOtential, learn to communicate
effEttively in speech and writing; read 'with understanding; adqUire knowledge of and

ability in mathematics; and strengthen decision-making skills. ,

.43
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Appendix 'A (continued)
ti

4

. GOAL THREE
9

.Mg
Acquisition of Knowledge

4

.4

Acquiring know ledge leads to fuller realiza-
tion of individual potential and contributes
to respOnsible citizenship,

Therefore:'

Connecticut public school students will acquire the knowledge of science, mathematics,
social studies, the arts, literature -and languages which leads to* an understanding and
appreciation of the values and the intellectual and artistic achievements of their cultare and
other cultures; and will,take full a diantage of opportunities to explore, develop and express
their own uniqueness and creativity':

.GOAL FOUR

Competence in Life Skills,

Students eke, challenged to function suc-
cessfillly in multiple roles: as citizens, family
members, parents, producers and consumers.

Therefore:

Connecticut public school students whO complete secondary level studies will have the
ability to lake informed career' choices; understand the responsibilities of family mem-
bership end parenthood; be prepared to undertake the responsibilities of citizenship in
.their communities, in the state, in the nation. and in the world; and have the skills,
knowledge and competence 'required for success' in meaningful employment, or be
qualified to enter postsecondary education.

GOAL FIVE

.Underitanding Society's Values

;?Nbe responsible citizens and contribute
t cfiange, students must understand
and respect the underlying values of this so-

,.

4

ciety,

Therefore:

Connecticuel)ublic school 'students w ill appreciate, diversity and understand the inherent
strengths in a pluralistic society; the will understand and respond to the vital need for order
under law; they'will acquire the knOwledge necessary t9 live jn harmony with the environ-,
ment, and actively practice conservation of natural re,sources, and they will respect the
,humanity they share with other people.
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Appendix B
Legislation

The series of guides to curriculum development published in 1981 by the State of
Connecticut Board'of Education is consistent with the provisions of Sections 10-4 and
10-16b (or P.A. 79-128) of the Connecticut General Statutes.

Section 10-4. tiritte:rof-Board.,(a) . . . shall prepare such courses of study and

publish such curriculum guides . . as it determines are necessary to assist school districts to

carry out the duties prescribed by law . . .

Section 10-16b. Prescribed coursestof study. (a) In the public schOols the

program of instruction offered shall include at least the following subject matter, as taught
"by legally qualified teachers: the arts; career education; consumer education; health and
safety: language arts, including reading, writing, grammar, speaking and spelling; mathe-

matics; physical education; science; social studies, including, but notlimited to, citizenship,

economics, geography,,govemment and histoiy; and in addition, on at least the secondary

`level, one or more foreign languages and vocational eaucation,

(b) Each local and regional board of education shall on September 1, 1982, and-
annually thereafter at such time and in such manner as the commissionerof education shall

request, attest to the state board of education that such locatorregional board of education

offers at least the program of instruction required pursuant to this section, and that such

program of instruction is planned, ongoing and systematic.

(c)- The state board of education shall make available curriculum materials and such

other materials as may assist local and regional boards of education in developing instruc-

t'dorm) programs pursuant td this section. .

,

A

0

O

I,

s



38"x"

01.

Appendix C .

Regional Educational Se ice Centers \::`

Area Cooperative Education Services (ACES)
800 Dixwell venue
New Haven, CT 06511 C

.
Capitor Region Education Council.(CREC)
212 King Philip Drive
West Hartford, CT 06117

Cooperative, Educational Services (CES)
11 Allen Road
gorwalk, CT 06852

Eastern Connecticut 13;gional Educational Service Center IEASTCONN)
R.R. 2
Willimantic, CT 06226 /

Long-Range Educational Assistance fill Regional Needs (LEARN)
P.O. Box 220
East Lyme, OT 06333

a

Regional Educainal Services Concept Through Uniteil. Effort (RESCUE)
R.R. 2, Goshen Road
Litchfield, CT 06759

A

o

46
c1

db.



39

Appendix D
Career Ec*ation

Evaluation Resources

.4111,This bibliography is taken, in part, from Bibliography on Career Educa-

tion, published by the Department of Health, Educationand Welfare,

Office of Education, Washington, DC. ,

Adams,liay A. and Jerry Walker. Improving the Accountability of Career Education
Programs: ',Evaluation Guidelines and Checklists. .Columbus, OH: Natioyal Centel. for

Research in Vocational Education, 1979, 103 pp. (RD 168).

Aslanian, Carol B. and Regina Paul. An Evaluation of the CERESModel Project: Career
Education Responsive to Every Student, Ceres, California (Report from USOE Grant

-No. G007506902). New York: Policy Studies in Education, August 1976, 39 pp.

(ED-162-073).
Bonnet, Deborah G. The Design of Career EducationEvaleationsiri 1975 - 76 (Report from

USOE Grant No. G007604329). Crawfordsville, IN: New Educational Directions, Inc.,

July 1977, 43 pp. (ED-143-852).
Bonnet, Deborah G. What Does Career Education Do For Kids? A synthesis of 1975-76

Evaluation Results (Report from USOE Grant No. G007604329). Crawfordsville, IN:
Nevi Educational Directions, Inc., June 1977; 79 pp. (ED-143-831).

*Development Associates, Inc. Evaluation and Educational DecisionMaking: A Functional

Guide to Evaluating Career Education. Washington, DC: U,8. Office of Education,

September 1975, 133 pp. (ED-117-185).
Development Associates, Inc. Handbook for ,the Evaluation of Career Education Pro- 4-

grams. Washington, DC: U.S. Office of Education, August 1974, 150 pp. (ED-099-684).

Division of Administrative Services. A Practical Handbook for Evaluating Educational

Programs. Hartford, CT: Connecticut State DepartMent of Education, 1979, 31 pp.

Enderlein, Thomas E. A Review of Career Education Evaluation Studies. Washington,

DC: U.S. Office of Education, 1976, 34 pp. (ED-141-584).'

Kester, Ralph J. Using Systematic Observatiori Techniques in Evaluating Career Educa-

non. ColuMbus, OH: National Center for Research in Vocational Education, 1979, 64

PP. :V
kaiak, Sharon andothers. Assessing Experimental Learning in Career Education. Calum-

btis, OH: National Center for Research in Vocational Education, 1979, 124 pp. (RD

165):
f,
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Appendix D (continued)

McCaslin, N.L. and others. Career Education Measure s: A Compendium of Evaluation
Instruments. Columbus, QH: National Center for Research in Vocational Education,
1979; 354 pp. (RD 166).

McCaslin,' N.L. and Jerry P. Walker, A Guide for Improving Locally Developed Career
Education Measures. Columbus, OH: National Center for Research in Vocational Edu-
cation, 1979, 52 pp. (RD 167).

McCaslin, N.L. and Kay A. Adams. Managing and Evaluating Career Education. Colum-
bus, 01-1: National Center for Research in Vocational Education, 1978, 49 pp. (RD 154).

McLean, J. E. and M.R. Loree. Comprehensive Career Education in a University: Evalua-
tion (Report from USOE Grant No. G007502124). University, AL: University of Ala-
bama, 1977, 109 pp, (ED-132-396).

Mitchell, Anita. Measuring Career Education Objectives: Current Status and Future Direc-
tions. Columbus, OH: National Center-for Research in Vocational Education.; 1980, 28
pp. (IN 207).

Mitcriell, A.M. and others. Ways to Evaluate Different Types of Career EducaTan Activities:
A Handbook of Evaluation Models (Report from USOE Contract No. 300770303). Palo
Alto, CA: American Institutes for Research, July 1978, 228 pp. (Ed- 162 -108),

sr Peat, Marwick, Mitch'ell and Co. A Systematic Approach to Evaluatifig Career Education
Materials at the Local Level. Washington, DC.. U.S. Office of Education, November
1974, 49 pp. (ED-109-381).

Strong, Merle E. The Comprehensive Career Education System of Rockford, IL: A Third
Paity Evaluation (Report from USOE GrantNo. G007502397). Madison, WI: University
of Wisconsin, July 1976, 74 pp. (ED-131-261).

' United States Office of Education. An Evaluation of the'Board of Ed ation of Baltimore
County Career Education Project: Creating New. Groups of uman Resources for
Careertducation through Strengthening Linkages Within and Among Schools (Report
frcer i USOE Grant Vo, G007502299). New York: Policy Studies in Education, August

4976, 29 pp. (ED-164-767).
United States Office of Education. Evaluating Career Education in the Arts: The Arts

Center, Pawtucket, Rhode Island (Report from USOE Grant No.,G007502312).
dence, RI: State Council on the Arts, August 1976, 57 pp. (ED-160-802).
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Glossary

Ability Actual power to perform acts, physical or mental, whethar or
npt the power is attained by training and/or education. Ability
implies that the task can be performed now.

Adaptability, The qualitiN being able to adjust one's self to changing expec-.

tatigns within an,occupation

Adjustment The prOcess of personal modification which one must accept as
part of the changing world

Aptitude . The tendency, capability, or potential o learn or understand

Attitudek Mental and/or emotional position influencing one to accept or
reject particular groups of individuals, sets of ideas, situations
or values reflected in behavior

Avocation An activity pursued in addition to one's work mainly for enjoy,:
ment (hobby). Any individual whose career provides him

with a means of livel4loock and some leisure time can find
satisfaction through hi avocation in areas of life other than
his career.

reer The sequence of occupations and/or jobs engaged in or occu-
pying a person throughout his/her lifetime

Career Development A continuous, developmental process, a sequence of choices
%. h form a pattem throughout one's lifetime and which

represent one's self- concept

Career D9velopment
Process

Career Planning and
Preparation The prpcess whdreby a'person examines her/his interests and

9bilities in relation to possible careers and based on his/her,.
decisions, she/he prepares by fulfilling certain educafign and
training requirements.

Chair', of Command' Order of autligity with respect to.job positions.

, Community Body of individuals organized into a unit linked bs/ common
interests

S
Defined in "Career Development"

to"
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Glossary (continued)

Concept

Condition

Decision Making

ecisionMaking
Process

Dignity and Worth

D.O.T.

e

Economic Structure
o

Educational
Preparation

Major idea, thought or notion identified as essential tothe car-
reer development process

Circumstance which exists as a result of modifying factors, e.g.,
the employment rate and its relationship to government
spending

Determination 'arrived at after consideration

Act of deciding upon an occupational course of action in a sys-
tematic way

. Degree of esteem (intrinsic worth) and relative values of a per-
son related to moral, intellectual and personal values ,

Dictionary of Occupational Titles. Comprehensive occupation-
al information resource published by the U.S, Government.

The arrangement of the economic components making up the
ee enterprise system

An educational process whereby a person meets certain corn-
, petency requirements in order to enter, remain and advance

,'

in a certain occupation
*#,^ .

- Employment Trends General direction, development and mowement of jobs whicti
includes ,,i . . ,

(a) whether workers are currently in demand:,
: , 0) whether employment is expected to increase of de-

"C, , create.tend
'4tc), w3at the ma inin ficlors are which can n infuence the'growth

- and decline,of ihe occupation.
.

e

Ability to secur and rhaintam employment4hrough proper4 i ''Cl
training 'an4 "the ciice'itisingof good work 'habits -

',,,,,,; ., e .

Lowest,pos4onito3ny:c*.cupatit2n at defined locally by coke-
tive bargaining agreement; past practice or applicable per, ####

sonnelq-ules ) '''t '. e .

The surroundingcondiions i/lilences
o

or forces that influence
or modii the - career' development proCiass

Employabil y ,

Entry LeVel

Environnient

Evaluation'
.Procedures

Extrinsic

Fiaanclaf Aids

Frame of Reference

.0

I

. . ,

Those procedures designed to tesfthe effectiveness of lgaming
activities and objectth;es e

`'

From wallet, external: Used in rtference to the easily identi-
fiable and extraneous features difeiccupations.

"Monetary assistance which enables one to meet nec
cuPational training and/or educv ational requirernen

Viewpoint or context 'win which a person looks at
ideas '

5o
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General Education'

Horizontal
Mobility

Individual
Potential

Industry

Institutions

Interdependency

Interest

Interplay

Intrihsic

Jpb

Job Cluster

Job Description

Job Family .

JobLevel

Often referred to as a liberal education. It is training of a broad
academic nature which does not have a particular occupa-
tional objective.

Movement of an individual from one positioro another within
the same strata (e.g., mason-painter)

. .

The capacity of the individual for changing- a d/or growing
in capability and self-fulfillment

A group of productive, profit-making enterprises have a
similar technological structure for production and that pro-
duce or supply technically similar goods and services)

The sum of the patterns, relations process*, and material \instru-
ments built up around major human activities. They regulate
and standardize behavior. Examples of institutions are
school and church, built around eduCation and religion, re-
spectively. .

Mutual dependence on one another

Preference, discovered through the study of self aid occupa-
tions within the work World, for an ascupational field. One's
interest changes as he/she is exposed to new 'experiences
that leadilher/him to new interest areas.

Mutual action or influence that takes place in a reciprocal re-
. a lationship

InternaLor inner, as in the "intrinsic" values of an occupation
, which are siVcant to an individual

mployment.involving specific duties, undertaken for rum,
neratiOn

Jobs which are related through si6ility in work performed;
tools, equipment and materials used; knowledge needed;
and mental and physical characteristics required of workers.

Job Requirements

LeaMing
Activities

Learning Outcomes

Descriptive statement giving Properties of a particular job.

Employment related through common enterprise (for exam-
. ple: food services)

Position of a specific job in the structure of an organization
based on its importance arid pr6paration and experience re-
quired

Specific knowlddge, skills, and training needed to satisfy a par-
ticular area of work

Actions of prblects through which specific learning takes place

Knowledge and skills attained°

_Ma
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...,Glossary (continued)

Leisure Time

Life Style

' Objectives

Occupation .

Occupational
Cluster

Occupational .
Expectations

Occupational
Fields

Occupational
InforMation

Occupational Level

Personal
Attributes

Personal Needs

Phase,

Professional
Occupations

Psychological
Demands

Relevance

Self

Free time after the practical necessities of life have been at-
tended to; an increasing commodity in our society due to
technology

An individual's way pf life determined by attitudes and values
expressed in self-consistent manner

. -
The teaching vehicle used to develop an understanding of an

expressed career 51evelopment concept

Work activity in various job settings in which people engage
in a group of similar tasks organized in similar ways:- It occu-
pies the worker for a period of time but does not require
single-minded commitment. It requires differentiated train-

. ing but may involve considerable retraining.

Occupations which are related t nd grouped according to type
of work, skill of worker, and place where work is carried on

Rewards and satisfactions which a person anticipates from an
occupational choke which must be considered in relation to
self

Areas of rerated vocations in society
ift

iiaValid and usable da about occupations, including duties, re-
quirements*for entrance, conditions of works rewards of-
fered, advancement pattern, existing and predicted supply
of and demand for workers, and sources for further informa-
tion

See job level.

Intrinsic qualities of an individual which he/she must consider
in relation to her/his choice of job and/or occupation

Relating to a particular person ina private mannermust be
met through his/her occupational choice

A -stage or interval in a development or cycle

Occupations characterized by social power, status and a high
degree of technical skills entailing specialized preparation

Needs related to'inind and otions

Pertinence or appropriate :AO of occupational elements to the
individual

The entire make-up of the individual, emphasizing the relation-
ship between the individual's changing perceptions of hint-
self/herself,and meaningful career choice

52
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Self Appraises of oneself with spect to one's attitudes, values,
etc., so that a reic decision and choice can be made.

Sequential Continuous and consecutive phases of the career development
process

Service Occupation Useful work which meets theneeds of the public but does not
produce a tangible comm ity

Significant Adults People who through effe ve interpersonal relationships
influence the carder choice of others

*Hs The ability of an individual to use knowledge effectively in the
execution of work performance. A developed aptitude.

Social Needs
. Needs of society which arernet through people working in oc-

dupations necessary for the sustenance of that society

Specialization Quality or state of being highly developed for use or employ-
ment in a particular line of work

Stages I. ' Period or step in a process) activity or development

Technical
Occupations OccuWionS requiting specific mechanical and scientific

knowledge

Technology Application of fientific principles to industry

Topic Specific teaching content which enables the implementation of
stated objectives

Value Standard of judgment accepted by persons, groups, or insti-
tutions, stemming from and conditioned'by their societal
contracts

Vertical Mobility Movement between jobs considered to have different status

Vocation Implies a-dedication or long-term commitment to a type of
work with its accompanying requirements, rewards and ex-
pectations

Vocational .

Guidance An "individualized" aspect of the educational program that
provides individual counseling to each student to help him/ '
her make right career choices and to reach her/his full poten-
tial in the area of career development

Work Fulfillment of job dutiei, expectations for which one has been
employed in order to provide a "purposeful" means of liveli-
hood

Work World The breadth of er opportunities and occupations available
to ati individual to make a career decision

**. .



Bibliography;

os Publications on career education issued by
The National Advisory Council for Career Education

Department of Health, Education and Welfare
Office of Education (nos, Department of Education)

Washington, DC

or,

t-

O

Aubrey, Roger F. Care Development Needs of Thirteen -Year Olds: How to Improve
Career Developmen Programs. August 1977, 157 pp: (ED-147-498).

Berke, Joel S. and Terry W. Hartle. Analysis and Synthesis of Existing Career Education
Legislation. 1975, 31 pp. (ED-122-009).

.

Berk .Joel S. and Terry W. Hartle. [fie y, Concepts in CareAr Education: Legislative and
Policy Issues. July 1975, 17 pp. (ED-122-010).

Goldstein, Michael B. The Current State of Career Education at thelostsecondary Lel.
June 1977, 121 pp. (ED-141-610).

Hansen, Lorraine S.An Examination of the Definitions and Concepts of Career Educcen.
Jur 1977, 110 ,p. (ED-141-609).

Hartle, Terry W. The Implementation and Adniinistration of a Federal Education.
Programtember 1975, 30 pp. (ED-1.22-008).,

Hensley, daNnd Mark Schulman. TwoStudies on thdRole of Business and Industry and
Labor Participation in Career Education: Enhancing Business and Industry Participa-
dont.' Career Education; Issues and Strategies for Enhancing the ParticipationofLabor
in the Implementation of Coker Education'. June,1977, 131 pp. (ED-141-608).

Herr, Edwin L. The Emerging History of Career Education: A Summary.View, October
1975, 305 pp. (ED1-122-011).

Jesser, David L An Analysis of State Laws bn Career Education and Pending State
Legigtation. October 1975, 101 pp. iED-122-006). *

'Katz, Martin R. and others. The'Cross:Sectional Story' of Early Career Development as
Revealed by the National Assessment of Educational Progress. March 1977, 364 pp.
(ED-147-490). - 4

nd, Sidney P., Jr. Career Education Update. November 1976, 18PP. (ED-13375131.
71°Mlillarlear, Juliet V. Career Development Needs of Nine-year Olds: How to Improve Cared'

Development Programi. Augt,st 1977, 97 pp. (ED-147-497).,
Mitchell, Anita M. CareerDevelopment Needs of Seventeen-Year 'Olds.: How to Irnprotr,'

Career Developmrt Prograrns(Septernber 1977, 216 pp. (ED-147-555). .

6

9



47

: Rosen, David P. and others. Mastirs of 'Reality: Certificate or Performance? Toward
Policy and Practice for Postsecondary Education and Work Programs Based on Out-

comes for Students. January 1977, 219 pp. (ED-138-810). .

Seict6n, Rotiert. Experiential Education acrd Co rnMunity Involvemelit Practices at the
Postsecondary Level: Implipations for Career Edueation. November 1236, 66 pp.

(ED-138-171). . .

Smith, Keith E. A Su any of Commissioned PcipersPrepared for the National-Adtisory

Council for Career crtion. 1976, 57 pp- (ED-128-661).

'"U.S. Government Printin Office. Interim Report with Recommendations forLegislation.

November 1975, 38 p (ED-112z268).
,

U ovemment Printi Office. 1976 Interim RePojt.November 1976; 26 pp. (ED-

4-626). , 1 t.'

U.S. Government Printing 0 Next Steps in Career Education. November 1976, 39
.t .pp. (ED-141-574).

Vfilley, John R. Career Education of Adults. June 1977, 76 pp: (ED-141-611).

_Wasdyke, Raymond G. Career Education and the Future. October 1975, 33 pp. (ED-

`122-007).
Westbrook, Bert le. Career Deue/opment'Neids Adtdts: How to Improve Career

Development Programs. August 1977, 72 pp. (ED;147-499).

Worthington, Robert M. A.Review and Synthesis of Research Concemihg Career Educa-

tion in Doctoral Dissertations of Fellows Supported by the Education Professions Devel-

opment Act, Section 552, 1972-1975. October 197,5, 202 pp. (ED-117-401).

w Publications on career' education issued by

06: 4 National Center for Research in Vocational Education
Columbus, Ohio

. .

Ashley, William`L. and others. accitpationaMdaptability: Perspictives on Tomorrow's

, CareersA Symposium. 1979, 62 pp. (IN189).

Basic Measur'emetit and Related Careers: Level A. 1975, 74 pp. (C04).

Basic Measurement and Related Careers: Level B. 1974, 122 pp. (C05).

Basic Measurement and Related Careers:' Level C. 1974, 59 pp. (C06).

Basic Measuremint and Related Careers: Level" D. 1975, 120 pp. (C07).

Bhahrman, Robert D., editor. ComMunity Resources and Community 'Involvement in

Career Education: An Annigated Bibliography. 1978, 69 pp. IIV

Bhaennan, Rober D. Techniques arid-Strategies for Infusing Career Education into the

Educational Program for Exceptional Children: Same Sample Resources. 1979, 53 pp.

((NISI).
Bhaertran, Robert D. What "First Generation" Research on Career Education Says to the

Classroom Teachet and Vice Vets°. 1979, 2213p. (1N179).

Bottoms, Gene. Fusing the Career Education Concept Into the Fiber of the State Educa-

tion System. 1976, 19 pp.'(SN9).
Burkett, LoWell A. Career Education: Leadership Roles. 1973, 24 pp. (1N95).

Campbell, .Harley B. and Catherine C. King. Developing Local Career Information -

System for Middle and Secondary Schools. 1975, 48 pp. (S13)

6.

lr

''

r

otK

ti

.55

I



("'

4p

48

Bibliography (continued)

Camp Robert E. and others. Building Comprehensive Career Guidance Programs for
Seconds Schools: A Handbook of Programs, Practices, and Models. 1978, 262 pp.
IRD147).

Career Exploration in the Earth Sciendes. 1975, 147 pp. (C25).
Career Explonatiorvin the Life Sciences. 1974, 54 pp. (C24).

I Career Exploration in the Physical Sciences. 1974, 138 pp. (C26).
Career Exploration. Through Mathematics. 1975, 191 pp. (C27).
Careers in Technology: 1974, 78 pp. (C08).
Careers in Visual Arts. 1974, 76 pp. (C21),
Clyde, John S. CImputeriz.ed Career Information and Guidance Systems. 1979,#1 pp.

(IN178).

Donaldson, Kloyd and Everett D. Edington. Exemplary Career Guidance Programs. 1979,
90 pp. (RD158).

Drier, Harry-N. Pro-grams of Career Guidance Counseling, Placement,-.Follow-Up and
Follow-Through: A Futures Perspective. 1977, 44 pp. (IN107).

Economic and Career Awareness: Level A. 1975, 56 pp. (C01).
Economic and CareerlAwareness: Level B. 1975, 56 pp. (CO2)
Economic and Career Awareness: Level C. 1975, 59 pp, (CO3).
Exploring the World of Work. 1975, 70 pp. (C13).
Farmer, Marjorie. Career Education and the Teaching of English. 1980, 40 pp. (1N215).
Faming, Maxwell.CareerEducation. The Marine Science Occupations Clusters 1973, 16

pp. (IN85).

Frantz, Nevin R., Jr. Career Cluster Concepts. 1973, 37 pp. (IN78)
Herr, Edwin L. Research in Career Education: The State of the Art. 1977, 82 pp. (IN106).
Hills, Kenneth D. Review and Analysis of Occupational Information for Career Education.

1973, 45 pp. (1N89).

Huber, Jake. Career Education: Information Resources. 1973, 29 pp. (IN88).
HullWilliam and others. Diffusion Factors Associated with the Comprehensive Career

Education Model Development and Acceptance of the Curriculum *Units Field Test
Sites. 1974, 65 pp. (RD96), (-4 \

Konroski, P. Kenneth. Instructional MaterialsLitmus Test of Career Education. 1976, 16 \
pp. (SNI1).

Kroll, Arthur M. and Linda A. Pfister. Selecting and Using Tests of Career Skills. ;1979, 18
pp. (IN177).

Learning About Business. 1974, 110 pp. (C22).
Lee,414-sper. Career Education: Agribusiness and Natural Resources Occupation Cluster.

.1973, 31 pp. (1N87).

Leonard, George E. and Wendell G. Rayburn. Career Education: Disadvantaged Stu -

dents.' 1973,.20 pp. (IN82).

Mathematics and Rekited Careers. 1975, 27 pp. (C28).
Maxwell, David and Airs. Career Education: Curriculum Materials for the Disadvan-

taged. 1973, 53 pjpIN8.3).
Raymond, Carolyn D, Career Education Infusion: A Review-of Selected Curriculuml

Guides for the Middle Schbol, 1980, 40 pp. (IN211).



49

10

SChergens, Becky L. The Parent's Role in Career Development: Implications for Voca- ,

tional Education Resebrch and Development. 1980, 17 pp. (0060).

Self-Appraisal for Decision Making,and Cdeer Planning. 1975, 73 pp. (C23).

(The) Service Station. 1974, 51 pp. '(G19).

Snlith. George N Career Education: Local Administration of Programs 1973, 31 pp

(1N94). '-
Stakelon, Anne E'and Joel H. Magisos. Experience Based Career Education: An Anno- .

tated Bibliography. 1975, 46 pp. (B827).

Ste alter M. and other. !'creasing Guidance Effectiveness Through School-Corn-

m nity Cooperation: A Guide to Developing Cooperative Relationships Between
Schools and Business, industry imcl 'Labor in Rural Communities. 1978, 5811pp.

(SN-19):

(The) Supermarket 104. 49 pp. (C14).
Understanding Self. 1974, 73 pp. (C15).

Vasa, Stanley and others. Career Education for the Handicapped Child: A-Guide to
Parent Education Programming. 1979, 25 pp. (IN180).

ti

Verhoven! Peter J. and Dennis A. Virton. Career Education: The Leisure .Occupations

Cluster 1973,.5g pp. (1N86).
-1 , _ ..

Waint, Alien A. and Ifonaldt. Hutchinson. Self-Assessment for CareerChange: Does It

-Really, Work? Summary Report of a Follow-Up Study 1974, 12 pp, (11\1191).

Your Personal' , YouHealth, Your Job. 1974, 89 PP. (C30).

g ,-.
Monographs on career edueation issued by -

TheOffice or Career Education
Department. of .Heafth, Education and Welfare

OffiteOf Ellucationinotv Depiament of Education)
Washington, DC .

.
,

Chenault, Joann. ,Career°EdUcation and Human 8 eruices. 1975; 28 pp (ED-109-507).

Chendlt, Joillin and W.L, Mermis. Tsherofessional Education of Human Services d'
Persopn. Jailuary1976, 49 pp. (ED430-108). .. . . ''''.--, --:Th

Datta: Lois-ellin and others. Career Education: What Prod Do We Haue That It Works?

1977, 66 pp. (ED-151-516).
.

Evans, Rupert N. Career Education and Vocationalfiducation: Similarities and Contrasts,
.

'

1975, 23.-pp. (ED-127-472). .
, - V 11' . ..

. .
Herr, E.L. and S.H. Cramer. Conditions in Education Calling for Reform: An Analysis.'

' 1975, 88 pp. (ED-109-508)# - ' .. .,

Herr, Edwin L. The-Jiksh Experience in Educational Change, Careers Education, School

Counselor Role and Counselor Training: implications for American Education. March

19Z7, 101 pp. (ED-142-846). ' '

Hoyt, Kenneth B. Application of tlie Concept of Career Educbtion to Higher Education:

An Idealistic Model. 1970, 21VPp. ,(ED-1S0-085). ligs

Hoyt, -Kenneth B. A Primer for Career Education. 197/, 42.0. (E17-145-252).

Hoyt, 'Kenneth B. Career Education and the Business-Labor-Industry Community. 1976,

27 pp. (ED-146-361).

,. ).
°t' . \\

...

.

41o.

"



a

-

5

50

Bibliography ,(continued)

S.

Hdyt, Kenneth B. and others. Careerklucation andOrganized Labor. 1978, 97 pp. (ED-
164-983).

Hoyt, Kenneth B. Career Education for Special Populations. 1976, 26 pp (ED-132-428).
Hoyt, Kenneth B. Career Education Implications for Counselors. 1977, 37 pp. (ED-

1347824

Hoyt, Kenneth B. Chambers of Commerce and Career Education. July 1978, 29 pp
(ED-162-158). o

1(oyt, )K.ennethB. Community Resources for aster Education. 1976, 34 pp. (ED-130-

' Hoyt, Kenneth B. The Concept of CollabcIration in Career Education. January 1978, 63
pp. (ED-164-861)

Hoyt, Kenneth B. Consideration of Career Education in postsecondaryEducation. 1978,
32 pp. (ED-164-984).

Hoyt, Kenneth B. 4-H and Career Education. 1978, 26 pp. (ED-162:159).
Hoyt, .Kenneth B. Junior Achievement, Inc. and Career Educatiop. June 1978, 25 pp.

(ED-I64-835). '

Hoyt; Kenneth B. K 12 Classroom Teachers and Career Education: TheBeautiful People.
, 1976, 68 pp. 4ED-130-034).

Hoyt, Kenneth B. National Alliance of Business and Career Education. June 1978, 23 pp.
(Hi-162-16d).

Hoyt, Kenneth B. Perspectivps on the Problem of Evaluation in Career Educatio% 1976,
44 pp. (ED-127-471).

Hoyt, Kenneth B. Refining the Career Education Co'ncept 1976, 52 pp. (ED-132-427).
Hoyt, Kenneth B. Refining thy, Career Education Concept: Part B. 1977, 37 pp. (EQ-

146-3621.

Hoyt, Kenneth If Refining the Career Education Concept. Part III.- 1978, 50 pp. (ED-
.

164-860).

Hoyt, Kenneth B. Relationships Between Career Educatibn and Vocational Education.
' 1976, 44 pp. (ED-132-367).

Hoyt, Kenneth B. Teachers and Career Education. 1976, 40 pp. (ED -131- 1).,

Hoyt, Kenneth B. The School Counselgr and Career Education. 1976, (ED-
134-905).

.
-Hoyt, Kenneth B.Women's American ORT and Career Education. Augitst 1978, 23 pp.

(ED-164859)
. ,

Jackson, Roberta H. Career Education and Minorities. September 1-9,77 100 pp.' (ED-
149-126),

Moore, Charles G. Baby Boom Equals Career Bust. 1977, 21 pp. (ED-146-411).
Olson, Paul' A. The Liberbi Arts and Career Education: A Look at the Past and the Future.

June 1975, 29 pp. (ED-113-487).

O'Toole, James. The Reserve Army of the Underemployed. 1975, 35 pp. (ED-109,509).
Preli,`Barbira S. Career Education,. and the Teaching/Learning Process. 1978, 31 pp.

(ED-164-16).
Super, Do d E. CareZr EduFation and tide -headings of' Kra. June 1976, 52 pp.

(ED-128-593).

ti



51

Publications and reports from career education projects
Supported by*The..0fficjof Career Education .

Office of Education (now Department of Education)
Washington, DC

Aanenson, Gail and others. Home Life skills: Career Related Junior High Home Eco-
nomics Courseguide (Report from USOE Contract No. 300760347). St Paul, MN:
Roseville Area School District No. 623, 1977, 65.pp. (E - 153 =026).

Afdahl, Anne and others. Junior High Career Maturity Activities (Report from USOE

Contract No. 300760347). St. Paul, MN: Roseville Area School District NO. 623, 1977,

66 "pp;,(ED-154-152).
,

Ahrriann, Nancy Cain. Career Educcition: The Policies and Priorities of Businesses, °rad-
riizations and Agencies (Repbrt from USOE4COntiact No. G0077C009§). Denver, CO:
Education Commission of the States, January '1979, 38 pp. (ED-166-545).

Bailey, Larry. A Teacher's Handbook on Career Development for Children with Special

Needs: Grades K-6 (Report from USOE Grant No. G007503404 Springfield, IL:

Illinois State Office of Edtfcation, 1976, 177 pp. (tD-,128-993).

Baker. Octave V. an'd Norman 'Steinaker Project MATCH (JDRP-App:r.bved): Ontano-,
Montclair School Distnct, Ontario, California (Report from USOE Contract No.

300770303). Palo Alto, CA: American Institutes for Research, June 1978, 39 pp.
(ED-162-107)

Baker, Octave V. and Virginia Lish. Project CERES (JDFT-Approved): Ceres Unified'
School District, Ceres, California (Report from USOE Contract No. 300770303). 1?alo.

Alto_CA: American Institutes for Reiearch, June 1978, 44 pp (ED-162-103).

Bauman, Virginia and others. SeniorHigh Career Maturity Activities (Reportfrom1J g08
Contract No. 300760347). St Paul, MN: Roseville Area School District No. 623 1977,

27 pp. (ED-154-153).
Benson, Arland and others. Career Education Dissemination Project Implementation

Booklet Serieso(Report from USOE Contract Ro. 300760347). St. Paul, MN.Roseville I)
Area School District No. 623,1977,, 554 pp. (ED-153.016, ED-153.017, ED-153- \
018, ED-153-019; ED-153-620, ED-I53-021, and ED-153-022). .

Bice, Garry R. Vocational Education and Career citication! The Uncertain Connection.

(Report from USOE Grant No. G007604332). Washington, DC: American Vocational

Association, Atigust 1977, 339 pp. (ED-166-400). '
Bonnet, Deborah G. Checklist for Reporting Resultof StudentOutc6me Studies in Ca-

reer Education (Report from USOE Grant No. G007604329). Crawfordsville, IN New
Educational Directions,' Inc., May 1977, 26 pp. (ED-142-706).°

Bonnet, Deborah, G. Recommendations for the Implenientation and Management of
Caree'r Education Projects (Report from USOE Grant No. G007604329). CraWfords-

ville, IN: New Educational Directions, Inc., May 1977, 17 pp. (ED-143-832).

Borman, Christopher and others. A Unique,Learning Opportunity for Gifted and Tdlented
High School Seniors: Final Report on the Development of an Exemplary Career
Education Model for the Gifted and Talented (USOE Contract No. 300760282). Col-

lege Station, TX: Texas A and M University, June 1977, 152 pp. (ED-165-382).

Borman, Christopher and others. *freer Education for Gifted and Talented §tude
Triadic Experiment in Education: Final Report (USOE ContractNo. G0077C )f.

College Station, TX: Texas A and M University, June 1978, 44 pp. (ED-165-383

58
1 V

1

ti



Fr o

At&

52

Biblioiraphy (continued)

Briggs, Lloyd D. Career Education. in Programs for Teacher Education: Summary- of
Natfonat Career Education Workshop Proceedings (Report from USOE Grant No.
OEG-6-741932) Stillwater, OK: Oklahoma State University, 1975, 24 pp. (ED -120-
427). . .

.
Briggs, LIAlb. and Lallora Bloom. Car-e'er-Education Resources for Educational Person'',.'-

nel Development: An Annotated Bibliography (Report from USOE Grant No. OEG-
6-74-1932). Stillwater, OK:, Oklahoma State University, 1975, 105 pp. (ED-126-340).

Briggs, Lloyd D. and Gary L. Green, editors. CareerEducation in Programs for Teacher
Education: Proceedings of National Career Education Workshops (Reportfrom USOE
Grant No. 0EG:6-74-1932). Stillwater, OK Oklahoma State University, 1975, 104 pp.
(ED-117-506). i

Brown, Elmarie Y. and others K-12 Urban Career Education Learning Modules. Grades
K-3 (Report from USOE Contract No. 300760406). Dallas, TX: Dallas Independent
School District, ,September 1977, 306 pp. (ED-159-443).

Burton, Virginia and William Hogan...Teleuision Production: A Career Development Unit
(Report from- USOE Contract No 30076037). St, Paul. MN: Roseville Area School
District No. 623, 1976, 82 pp. (ED-153-031)

Carroll, Karen Lee. Center for Career Education in the Arts. Annual Report, July 1, 1975
to June 30, 1976 (Report from USOE Grant No. G007502312) Providence, RVState
Council on the Arts; 1976, 61 pp. (ED-160-803) ,

Caudill, Beckham. Developing Career Education Units A How-To-Guide (Report from
USOE Grant No. G007604336). Hazard, KY: Kentucky Valley Educational Coopera-
tive, 1977, 33 pp. (ED-142-818). y -

Coley, Walton, editor. Increasing Collaborative Efforts in CareerEducation, K 12, A Series
of Mini-Conferences. phase !,'Final Report (USOE Contract No 300770449) Wash-
ington, DC: InterAmerica Research Associates, November 1978, 315 pp (ED -166-
562).

Collins, Owen. How to DevelOp and Conducts' Career Education Contest `(Report froin
USOE Grant No. G007604336): HazarclfKY: Kentucky Valley Educational Coopera-
tive, 1977, 11 pp. (ED-142-820).

Crawford,. Robert L. and DavikL-Jesser. The Status and Progress of Career Education
(Report from USOE Contract No. (OEC-074-3537): Washington, DC:'Council of Chief
State School Officers, May 1975:135 pp. (ED-117-310). .

Curtis, Alice And others. Career Education in Aria A "Junior 4- figh Courseguide (Report
from USOE Contract No. 300760347).,,St. Paul, MN:allOseville Area School DiStrict /go:
623, 1977, 22 pp. (ED-153-023).

Drews, Pearl A. 'Fligh*Plari: Toward a Career,ChOice; SchOof and Community as Co-
, Pilots of Career Education (Report fromUSOE Contract No. 300760394). Akron, OH:

Akron Public Schools and Akron Regional Development Boatcl, 1977;405 pp. (ED-
147-513). . r

Elmore, M.E. and others. K-12 Urban CareerEducation Learning Modules: Grades 7
12; Language Arts/Social Studies (Report from USOE Contract No. 300760406). Dal-
las, TX: Dallas Independent SchoOl District, September 1977, 280 pp. (ED-159-445).

Erickson, Donna R. and Karen Holicky. CareerRelated Foreign Language Unit: Senior
High (Report from USOE Contract No. 3D0760347).St. Paul, MN: Roseville Area
SchooMistrict No. 623, 1977, 42 pp. (ED-153-024).

6



I

cr

53

Eversole, Opal How to Develop a Resource Center for a Career Education Program
(Report from USOE Grant No. G007604336). Hazard, KY: KentuCky Valley Educa-
tional Cooperative, 1977, 15 pp. (ED-142-822).

Gilbreath, Cathey L. and others. K-12 Urban Career Education Iteaming Modules:
Grades 4-6 (Report from USOE Contract 300760406). Dallas, TX: Dallas Indepen-

41

dent School District, September 1977, 391 pp. (ED-159-446). -

Grengs, John and others. Career Educaton in Art: A Senior High Courseguide (Report
from USOE Contract No. 300760347). St. Paul, MN: Roseville Area School Distract No
623, 1977, 14.pp. (ED-153-025). .

Griffith, tiern-adette and James. Crook. Curriculum Guides: Language Arts and Career
Education: K-12 (Report from USOE Grant No. G007502304). Cashmere; WA:Cish-.
mere Consolidated School District, 1976, 918 pp. (ED-165-149, ED.t165-150 and

ED-165-151). _

Groteipuis, Paul and Carol Purcell. Career Related Math Units for'General Math 9 (Report P

from USOE Contract No. 300760347). St Paul, MN: Roseville Area School District No. .

623, 1978, 89 pp (ED-153-029).
Hall, Elizabeth and others A Total Community Effort; Dallas K -12 Urbah CareerEduca-

tion Project: Final Report (USOE Contract No. 300760406). Dallas, fx Dallas Inde-
.pendento

School Digtrict, August 197_8, 145.pn, (EQ-162-070). o4 *,

Hamilton, Jack A. and Anita Michell. Identification 2bEvaluated Exempla-riii Activities in
CareerEducation, K 12. Executive Summary of FinalTechnical Report (USOE Contract,
No 3007Z0303). Palo Alto, CA. American Institutes for Research, July 1978, 9 pp.
(ED-162-169).

Hamilton, Jack A. and Anita Michell Identification of Evaluated Exemplary Activities in
CareerEducation, K -12 FinalTechnicalReport (USOE Contract No 3007708(3). Palo
Alto, CA: American Institutes for Research, July 1978, 108 pp. (ED-152-097,

Hamilton, Jack A. and Jeanne Leffler. Project CAP (JDRP-Approved): Boston Mountains
Educational COoperative, Greenland, Arkansas (Report from USOE Contract No.
300770303). Palo Alto, CA. American Institutes for Rgsearch, Jurie -.1978, 45 pp.
(ED-162-101).

'Hamilton, Jack A. and John Ross Project Eqirality (JDRP-Approved): Highline Pubiic
Schools, Seattle, WashingtonlReport from USOE Contract No. 800770303). Palo Alto,
CA: American Institutes for Research, June 1978, 35 pp (ED-162 -106)

Healy, Charles C. and James Quinn. Project CADRE: A Cadre Approach to Career
EdUcation Infusion (Report from USOE Contract No 300760271). Los Angeles, CA.
UCLA, 1977, 452 pp. (EP-145-246).

Henriksen, Dorothy.* Model for a School-Community Resource Directory (Report from
USOE Contract No. 300760347). St. Paul, MN: Roseville Area School District No. 623,
1978. 21 pp. (ED-153-030).

Henriksen, Dorothy and others. A Model for Career Related School-Community Ex-

changes and Internships (Report from USOE Contract No. 300760347). Si. Paul, MN:
Roseville Area School District No. 623, 1977, 25 pp. (ED-153-027)..

Jesser, David .L. Strengthening State Leadership in Career Education: A Final Project
Performance Report (USOE Grant No. G007502289). Washington, DC: Council of
Chief State School Officers, July 1976, 244 pp. (ED-163-164).

Jezierski, Kathleen. Collage: A Collection of Career Education Resources (Report from
USOE Grant NO. G007604183). Springfield, IL: Illinois State Office of-Education,
September 1977, 93 pp. (ED-145-254).

e

61



54.

Bibliography (continued)

Kaplan, Carol B. and Lee Downey. Project CDCC (JDRP-Approued): Coloma Commu-
.

nity School District, Colorha, Michigan (Report from USOE Contract No. 300770303).
Pal to, CA: American Institutes for ResearGh,,Jye 1178, 35 pp. (ED-162-102).

-K e,' Lois, editor. The Career Education Resourcetehter Annbtated Catalog. 1978-
1979 (Report from USOE Contract No. G007C0086). Englewood, CO: Career Educa-
tion Rqsburce Center, 1979, 194 pp. (ED-164-957).

Kersten,Barbara and Dale Cameron.'SeniorHigh AdultWorld Communication Volunteer
Unit (Report From USOE Contract No. 300760347). St. Paul, MN: Roseville Are.a.
School District No. 623, 1978, 29 pp. (ED-153-028).

Kindred, Lucinda L. More Than Magic: Community Resources for Career Education; A,
Practical Guidebook (Report from USOEtontract No. 300760335). Burlingame, CA:
Industry-Education Council of California, 1977. 50 pp. (ED-151-520)

Lawliead, Jeanie and others. The Career Education Resource Cent& Annotated Catalog
(Report from USOE Grant No. 53007502296). Demier, CO: Colorado State Depart-
ment of Education, March 1977, ,168 pp. (ED- 163 -204).

May,. Mary. HOw to Involve .the Community in a Career Education Program in Rural.,
App9/achia (Report from USOEGrant No. G007604336). Hazard, KY: Kentucky Valley
Educational Cooperative, 1977, 18 pp (ED-142-186).

4

McBain, Susan L. and Joyce McKay. Developmental Career Guidance Project (JDRP-
Approired): Pima County, Arizona (Report from USOE Contract No. 30077, 0303).
Pal6 Alto, CA: Amencan Institutes for Research, June 1978, 52 pp. (ED-162-099).

McBain, Susan L. and Nicholas Topougitt Career Devetpment .Program (J6RP-Ap-
t . proved):, Akron Public Schools, Akron, Ohio (Report from 'USOE Contract,Nd.

300770303). Palo Alto, CA: American Institutes for Research. June 1978; 52 pp.

C

ED-162-030).

McCaslin, NI.. and Janice Lave. Needs Assessment and Career Education: An Approach
for States (Report from USOE Grant No. G007502289). Washington, DC: Council df
Chief State School Officers, 1976, 85 pp. (ED-153-5391

McKinley, Cindy. The Original American Early Moming Primer: A How-ToDo-It Guide
for Implementing Career Education in Ruml Schools (Report from USOEtontract No..
300760359). Cashmere, WA: Cashmere Consolidated School" District, 1977, 112 pp.
(Ea-145-207). e

.MeKinney:torella A ersonnel Development for Career Education: A Selected Anno-

tated Bibliograph (Report from USOE43rant No. OEG- 0- 72- Q055). Columbus,'OH:
bliio state University; August 1975, 379 pp. (ED -098 -446).

Nickel, Libby and others. K-12 Urban CareerEducation Learning Modules: Grade's 7 12;
Electives (Report froraUSOE Contract No. 300760406). Dallas, TX: Dallas Indepen-
dent School District, September 1977, 283 pp. (ED- 159 -447).

Parks, Lela M. and others. K-12 Urban Career Education Leaming Modules: Grades 7
12; Mathematics/Science/Business/Special Education (Report from USOE Contract No.
300760406). Dallas, TX: Dallas Independent School District, September 197'1, 205
pp. (ED -159 -444).

Quinn, Kathy. CuniculumGuide and Bibliography: Reducing Sex-Role Stereotyping
through Career Education (Report from USOE Grant No. G007502291). Bristol, CT:
Bristol Public Schools, 1976, 47 pp. (ED-130-058).

Reardon, Robert and others. A Self-Directed Career Planning Progmm for the Visually
Disabled: Final RepOrt (USOE Conilact No. G00770067). Taahassee, FL: Florida

A State University, September 1978, 238 pp. (ED-166;5'90).

.41

4(.4

a



a

55

Ross, Donald D. and John Bryde. Values andAwareness;A,Programmed Reader Utilizing

the. Technique of Controlled and Directed Projection Through a Bilingual Approach:

Career Education and the American Indian SeriesrFinal Report (USOE Grant No.

G007502313). Vermillion, SD: University of South Dakota, 1976, 245 pp. (ED-162- ,

'176).
ROs.4, Donald D. Modules for Leaming: Career EducatiOn and the American Indian Series

(Report from USOE Grant No. G007502313). Vermillion:SD. University of South

Dpkota, 19.76, 110 pp. (ED-162-177).

Sanborn, Marshall P. and others. Career Education of Gifted and Talented I:loys and

Girls: Final Report (USOE Grant No. G00752301). Madison, WI: University of Wis-

.., consin, June 1976, 329 pp. (ED-148-077).

Stidham, Avery How to Plan, Implement, and Evaluate a Career Education Newsletter

/ (Report from USOE Grant No. G007604336). Hazird, KY: Kentucky Valley Educa-
tional Cooperative, 1977, 13 pp. (ED-142-815). ,

Turner, Martha D. How to Develop and Implement a Career Educatiort Support Unit

CurriCulum:.A Practical Guide in Seven Easy, Steps (Report from USOE Grant No.

G007604336). Hazard, KY: Kentucky Valley Educational Cooperative, 1977, 15 pp.

(ED-142-821).
Watts, Clell. How to Develop an Orientation Program for Ninth Grade Students (Report

from USOE Grant No. G007604336). Hazard, KY; Kentucky Valley Educational Coop-

erative, 1977. 15 pp. (ED-142-817)

White Hawk Sharon Career Education Demonstration Project for American Indian

Children: Career Clusier Actiuity Book; intermediate Level; Teacher's Manual (Report

from USOE COntract NO. 300760291). Vermillion, SD University of Soutti Dakota,

1976, 25 pp. (ED-165-946).

White Hawk, SharOn." Career Education Demonstration Project for Amencan Indian

Children:- Career Cluster Activity Book; Intermediate level (Report from USOE Con-

, tract No: 300760291). Vermillion, SD: University of South Dakota, 1976, 30 pp

(ED-165-947).
Wolff, Jurgen M.-and others. An Audio Digest System forCoMmunicating Career Educa-

tion Information: Executive Summary, Technical Report, and` anal Report (USOE

Grant No. G0Q7502303)2Palo Alto, CA: American Institutes for Research, June 1976,'

70 pp. (ED-162-072).

Woods, Harlan, Jr. How to Develop Sunimer Career Exploration Program for 7th, 8th,,

and .9th Grade Students (Report from USOE Grant No. 3007604336). Hazard, KY:

"Kentucky Valley Educational Cooperative, 1977:14 pp. (ED-142-814).

Zajano, Nancy C. and S.M. Amoff. Mobile Career EducationResource Unit; 1976-1977

Final Evaluation Repoli (USOE Contract No. 300760418). Providence, RI: Rkode

Island Collegez7July 1977, 106 pp. (ED- 146 -446).

Other Selected Career Education Publications

Arnold, Steven V. Career Development Program K-10, Paint Valley Local Schools: Final

Report. Bainbridge, OH: Paint Valley Local School District, 1978, 88 pp. (ED-166-392).

Bailey, Larry J. Career and Vocational Education in the 1980's: Toward a Process

Approach. Carbondale, IL: Southern Illinois University, June 1976, 87 pp. (ED -138-

819).

4

63
rt

ta

4

4

0,



4

56

,, Bibliography (continued) 4r.

ay

. .
Bailey, Larry J. Facilitating Career Development.. An Annotated Bibliography, I. Spring-

field, IL: Illinois State BOard of Vocational Eilcation and Rehabilitation, July 1970, 137
pp. (ED 042 -217). ,

. .

Bailey, Larry J. .Facilitating Careen Development' An Annotated Bibliography, II.' Car-
bondale, IL: Southern' Illinois Univeisity, February 1974, 272 pp. (ED-092-674):

Begle, Elsie,P. Carder Edutation: An Annotated Bibliography for Teachers andCurricu- ,
lum De vela-pers. Palo Alt6, CA: American Institutes for Research, January 1'973, 31 pp.
(ED-073-297)

9

Bell, T.H. ansl Kenneth 1541,4. Career Education: The USOE Perspective. Columbus,
OH: Ohio State trniveriV1974, 25 pp. (ED-116-596). .

BhaerMair, Robert IP, -Career aricI'Vocationatoevelopm- ent of Handicdived Learners: An
Annotated BibliOgraphy. Columbus, ,OH: Ohio Stale University, 1978,'96 pp, TED-
166-418). 7 ...

%

Bhaerman, Robert, D1-Community gesourrelei and Commahity Irwolverrent in Career
Education: An' Annotated Bibliography. CoitIft*us, OH: 0 io State University, 1978,
77 pp (ED-164-980). .r *?Itt. 4

Billings, Mary and Janet S. ROM Dea utures: darge Education Materials for
Students; Parents: and Edgcbtors: A Bibliography Based rob the Acquisitions of the
USOE Educational Materials Center. WaslingtOn, DC: U.S. Govemment Printing Of--
fice, 1977, 22 pp. (ED-141-573).

Bourgoin, Edward. Foreign. Languages and your Career Washington, DC. Columbia
Language Sbrvices, 1978, 76 pp. (ED-156-880).

Bridgeford, Nancy and others. Directions in pareer Education: Questions People Ask
About Education and Work. Portland, OR. Northwest Regional Educational Laboratory,
November 1977, 278 pp (tD-154-160).

Brolin, Donn E. and Oliver Kolstoe. The'Career and Vocational Development of Handi-
capped Learners. Colutnbus, OH; Ohio State University, 1978, 80 pp. (ED-166-419).

Caughman, Alison Y. Fema.te Access to Careers in Engineering Technology: Final Report
from Exemplary Project Conducted Under Section 132 of Public Law 94-482. Charles-
ton, SC: Trident Technical College, 'August 1978, 87 pp. (ED-160-829).

Cook, Joyce and Jeanne.Williams. AL,stracts of Research and,Deve/opmcnt Projects in
Career Education Supported Under Part C of Public Law 90-576 (Sohd 18-month
Round). Washington, ,DC: U.S. Office of Education, January 1975;195 pp. (ED-
136-068).

Division of Occupational Education Instruction. Career Education Resource Materials.
Albany, NY: New York State Education Department, September 1973, 224 pp. (ED-
095-282),

Ellis, Mary L, editor.Women at Work. Raleigh, NC: North Carolina State University, 1974,
174 pp. (ED-118-720)..

Erickson, Donna R. and Karen Holicky. On the Road to Find Out: Career Related French
Language units. New York: American CouncIron the Teaching of Foreign Languages,
1978, 53 pp. (ED-163-767).

KS

Evenson, Jill S. and Mary O'Neil. Current Perspectives on, the Role of Career Education in
Combatting Occupational Sex-Role Stereotyping. San Francisco, CA: Far West Labora-
tory for Educational Researdeand Development, May 1978, 40 pp. (ED-156-916).

Farmer, Helen S. Counseling Programs and Services for Women in Non-Traditional
Occupations. Columbus, OH: Ohio State University, 1978, 65 pp. (ED- 164 -976).

64



57

Finn, Peter and Jane Laws Caree Education Activities for Subject Area Teachers:

Grades 6 through 9. Ca ridge, MA: Abt Associates, May 1935,299 pp. (ED-133-469).

"inn, Peter and Jane Lawson. Career Education Activities for' 'Subject Area Teachers:

Grades 9 through 12. Cambridge, MA: Abt Associates, May 1975, 297.pp. (ED -133-

470).
Frobose, Denise C. Handbook of Career Information Resources. Trenton, NJ: State

Department of Education, November 1974, 169 pp. (ED-160-622).

Gorman, Anna M. and Louise Vetter, editors. Career Development of Women. Columbus,

OH: Ohio.Stpte University, 1975, 55 pp. (ED-117-395).
Gwinii, Yolanda and Doris Williams. Women, Equity and Career, Development. Bowling
'Green, OH: Bowling Green State University, 1978, 10 pp. (El?-166-388).

Harris, Jo Ann and David V. Tiedeman. The Computer a'd Guidance in the United
,'States: Past, Present, and a Possible Future. DeKalbIL: Northern Illinois University,

1974, 25 pp. (ED-095-372).
Herr, Edwin L Research in Career EdUcation:. The State of the Art. Columbus, OH: Ohio

° State University, 1977, 89 pp. (ED-149-177). r-
Herr, Edwin L Review and Synthesis of Foundations for CareerEducation. Columbus,

OH: Ohio State University, March 1972, 85-00.(ED-059-402).

Hewett, Kathryn D. and others. Career Education Catalog: Annotated Listings of Select-

ed, Diverse, and Innovative Programs Cambridge, MA: Abt Associates, Inc., 1975, 1 t6

pp. (ED-133-505).

Heyel, KA. A
tion of Career
1975, 116 pp. (E

Annotated Bibliography of Resource Materials for the Implementa-
on: Grades K-3. New Brunswick, NJ' Rutgers University, April

10-747).

High, Sidney C. and Linda Hall. Bibliography on Career Education. Washington, DC: U.S.

Office of Education, May 1973, 104 pp. (ED-079-554).
High, Sidney C., Joyce Cook, Nancy Rhett and others. Abstracts of Exemplary Projects

Supported Under Part Dsof Public Law 90-576 (Second 3-year Round). Washington,

DC: U.S. Office of Education, June 1974, 182 pp. (ED-099-523).

High, Sidney C., Nancy Rhett and others. Abstracts of Research and Development Projects

in Career Education Supported Under Part C of Public Law 90-576 (First 18-month
Round). Washington, DC: U.S. Office of Education, June 1972, 153 pp. (ED-063-520).

High, Sidney C., Joyce Cook and others. Abstracts of Exemplary Protects Supported

Under Part D of Public Law 90-576. (First 3-year Round). Washington, 0C: U.S. Office

of Education, June 1973, 152 pp. (ED-099-518).
Hoyt, Kenneth B. Career Education: Contributions to an Evolving Concept. Salt Lake

City, UT: Olympus Publishing Co., 1975, 428 pp. (ED1123-459).

Hoyt, Kenneth B. Preparing Third Graders. for Something Beyond Fourth Gragt (Re-
printed from Bell Telephone Magazine). April 1975, 9 pp. (ED-130-047).

Jerome, Christine, editor. Eleven Career Education Programs: Descriptions of Selected,

Diverse, and Innovative Programs. Cambridge, MA: Abt Associates, Inc., 1975, 248 pp.

(ED-118-832).

Kaplan, Carol B. Career Education Curriculum Maieriali Guide: Comprehensive Career

Education Model (CCEM). Palo Alto, CA: American Institutes forResearch, June 1977,

45 pp. (ED-152-973).
Lakeshore Technical Institute. K 14 Career Education Multi-Media Catalogue. She-

boycfan, WI: Sheboygan Public Schools, 1972 129 pp. (ED-075-639).
-40

a

1.

65

I



Bibliography (continued)

0

Lawson, Jane and Peter Finn. Career Education Activities for Subject Area Teachers:
Grades 1 through Cambridge, MA: Abt Associates, May 1975, 298 ptl. (ED-133-468).

Mangum; Garth L. and others. Career Education in the Ageemic Classroom. Salt Lake
City, UT: Olympus Publishing Co.,-1975, 188 pp. (ED T15 -825).

Marshall, Lila. The Role of Career Education in Desegregating Schools in Large Cities.
April 1,978, 17 pp. (ED- 156 -915).

McGivem, Patrick. 'Som Considerations for Career Education of Exceptional Students.
Cleveland Heights, OH: Cleveland Heights School District, 1976, 10 pp. (ED-156-868).

Melton, Dale H. Community Resource Guide for Career Education. Bradenton, FL:
Manatee Junior College, June 1977, 113 pp. (ED-143-830).

Moore, Allen B. Abstracts of Instructional Materials for Career Education. Columbus, OH:
Ohio State University, 1972, 126 pp. (ED-068-627).

Morgan, Robert L., Mollie Shook and J.K. Dane. An Anthology of 15 Career Education
Programs. Raleigh, NC: North Carolina State University, 1973, 318 pp. (ED-079-535).

Morgan, Robert L. arid others. Synopses of Selected Career Education Programs: A
National Overview of Career Education. Raleigh, NG: North CarolinaState University,
April 1972, 79 pp. (ED-063-461).

Mumford, Donald, editor. Career Education Suggested School- Industry Programs. War-
ren, OH: Warm City Schooli, 197500 pp. (ED-117-374).

Nelson, Richard E. Guide for Implementing Career Education. Jefferson City, MO: Mis-
souri-State Department of Education, 1974, 38 pp. (ED-115-906). -

Paravonian: Sam and others. Career Education from Concept to Implementation: A
Working Model. Hammond, IN: Hammond Rublic Schools; September 1978, 183 pp.
(ED-162-116).

Peat, Marwick, Mitchell and Co. Instructional Materials for Career Education: A Search
and Assessment for the Office of EduCation February 1974, 1'86 pp (ED-090-441).

Peat, Marwick, Mitchell and Co. Search and Assessment of Commercial Career Education
Materials.' 1972, 89 pp. (ED-075-657).

Peters, Richard 0. Career Education InstructiOnal Materials Guide for Teachers: Kinder-
garten Through Grade Twelve. Groveton, NH: Supervisory Union NO. 58, July 1975,
22 pp. (ED-110-723);

Peterson, Marla. Enrichment of Teacher and Counseld Competencies in Career Educa-
tion, K-6: An Annotattd Bibliography. Charleston, IL: Eastern Illinois University,

-------Cifober 1572, 201 pp, (ED-073-287).

Petsrson, RM. 4nd J.N. Johnson. The Work Ethic in CareerEducation Materials. San
Frincisco, CA: Far West Laboratory.for Educational Research and Development, 1977,'
78 pp. (ED-143-778).

Reynolds,Williain E. A National Annotated Bibliography of Curriculum Materials in Voca-
tional and Career Education.' Springfield, IL: Illinois State Board of Vocational Educi-
tion and.Rehabilitation, 1974, 829 pp. (ED-090-442).

Rice, Eric and Rose Etheridge. Program Model in New Careers fort andicapped Children
and Youth: ,Communication and Media Cluster. Chapel Hill, NC: System Sciences,
Inc., 1977, 962 pp. (ED-162-449).

Rios, Edwin 1'7-and Hansen. Career and Vocational Development of Bilingual
Students. Columbut, OH: Ohio State University, 1978, 59 pp. (ED-164-977).



I

59

Russ, Anne J. Sex-Ro Stereotyping in Occupational Education: A Selected Bibliography
for Educators. Itha , NY: Cornell Institute for Occupational Education, September
1978, 20 pp. (ED-163-198).

Ryan, Glades W. Career Guidance: Status and Promise. Orono, ME. :?'niversity of Maine,
January 1975, 77 pp. (ED-117-306).

.

Simpson, Robert G. and Carol Schweisguth,- Career Eduiaration: A District -Wide Program
Including Special Needs Stu?:liarris at the Elementary Level. 1978, 15 pp. (ED-1630723).

Smith, Walter S. Five Approaches to Increasing Participation of Talented Women jn
Science Careers. Washington, DC: National Science Teachers Association,April 1978,
11 pp. (ED-161-690).

Smith, Walfer S. and Kala Stroup. Science Career Exploration for Wome'h. Washington,
DC:,National Science Teachers Association, 1978, 80 pp. (ED-161-422).

Smoker, David. Career Education: Current Trends in_ School Policies and Programs.
Arlington, VA: National School Public Relations Aissociation, 1974, 72 pp. (ED -096-
429).

Stakelon, Anne E. and J.H. Magisos. Sex Stereotyping and Occupational Aspiration: An
Annotated Bibliography. Columbus, OH: Ohio State University, October 1975, 49 pp.
(ED-118/926).

Tack, Martha Wingard aid Deborah 4aylor Ashford, Dimensions on Women's Employ-
ment in Non-Traditional Female Occupations! A Selected Bibliography. Washington,
DC: U.S. Office of Education, September 1975, 85 pp. (ED-123-490).

Tarantine, James A. Career Development Program K-10;'Mansfield City Schools: Final
Report. Mansfield,. OH: Mansfield School District, 1978, 56 pp. (ED- 166 -405).

Wampler, Elizabeth C. The Counselbr and Career Education. Indianapolis, IN: Indiana
State Department of,Public Instruction, 1973, 54 pp. (ED-118-958,and ED-118-956).

Wemick, Walter -agar others. A Career Education Primer for Educators DeKalb, IL:
Northern Illinois ItMiversity, September 1975, 109 pp. (ED-113=486).

Winograd, Myra. Creatint a Community; A Microcosm That Develops Career Awareness:
Career Development Program. Cleveland Heights, OH: Cleveland Heights City.Schoo
District,' 45 pp. (ED-158-003). .

Wong, Eleanorand Barbara Smisko. A User's Guide to Selected Published Tests in Career
Education and Career Guidance. Madison, WI: University of Wisconsin, 1978, 84 pp.
(ED-1'64-993).

67

cl



4

Connecticut State
Dep itment of Education

Division of Elementary and Secondary Education

Robert Margolin, Associate Con% missioner
'and Division Director

Francis McElaney, Assistant Division Directot.

Bureau of Curriculum and Staff Development

*, Betty Sternberg, Bureau Chief

Bureau of School.amt Program Development

st , William Gauthier, Bureau Chief

Frederiekr. Haddad, Consultant in Career Education

Q

to,

S

Velma Ac ns, Editor

68

s


